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Abstract

In the course of perceiving one’s own and foreign culture we turn out to be at the interface of two
cultures. It approaches us to intercultural world outlook. The term «intercultural» implies
reciprocity, interaction and mutual influence between representatives of different languages,
cultures and ethnic groups. In order to be aware of the importance of the burning issue the author
pays special attention to the problem of studying the notion «culture», which is represented in
different sources as elementary, relevant, referring to a group, contested.

The long-term process of learning culture and forming the intercultural world outlook involves
not only learning culture-specific vocabulary, but also developing such qualities as empathy,
acknowledgement of cultural diversity, tolerance, an ability to distance oneself from position,
cultural identity, etc. This purpose may be achieved by applying active methods of teaching. It is
supposed that implementing the culture-through-language studies aspect will enable to approach
awareness of cultural differences and will help to form the intercultural competence, in which the
above mentioned elements are included.

One should admit that not all students possess these traits and one of the primary purposes of a
foreign language teacher becomes broadening the scope of students, awareness of linguistic and
cultural picture of the world and forming intercultural world outlook. It goes without saying that
developing the intercultural competence, combining social and communicative skills: empathy,
an ability of dealing with a conflict, working collaboratively, flexibility, awareness of a foreign
language, speech speeds, speech patterns, functional styles, etc. Some researchers affirm that
intercultural communicative competence also entails linguistic competence, vocabulary, syntax,
morphology, etc.; sociolinguistic, discourse and intercultural competence.

The article highlights the models of intercultural teaching. The author investigates the principles
of teaching culture and language and the models of assessing intercultural skills on the basis of
foreign colleagues’ experience.

Keywords: intercultural world outlook; intercultural competence; empathy; culture-through-
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Kysbmuna JI.1O. ACIIEKTBI IOHATHUSA ‘KYJbTYPA’:
HNPUHIMIIBI UHTEPKYJIBTYPHOI'O OBYUEHUSA

ACCHCTEHT Ka(eapsl POMAHO-TEPMAHCKHX SI3BIKOB M IIEPEBO/IA, ACIUPAHT Ka(eapbl HHOCTPAHHBIX A3BIKOB U METOAUKH
ux npenojaBaHus. Enenkuii rocygapcTBeHHbll yHuBepcuteT uM. M. A. bynuna, yn. Kommynapos, 28.1,
r. Enen, 399770, Poccus; E-mail: main@elsu.ru

AHHOTANUA

B xozxe mo3HaHMs cBOEH COOCTBEHHOW M MHOSI3BIYHOM KYJIBTYPHI MBI OKa3bIBaeMCSl Ha CTHIKE JBYX
KyJbTYP, YTO MPUOIKAET HAC K MHTEPKYJIBTYPHOMY MUPOBUICHNUIO. [I0HATHE «MHTEPKYIBTYPHBIN
MIPEAIoIaraeT B3auMOIEHCTBUE M B3aMMHOE BIIMSIHUE MPECTaBUTENEH PA3HBIX SI3BIKOB, KYIbTYp U
9THOCOB. [Insi OCO3HAHMSI BaXHOCTH 3aTPOHYTOM HPOOJIEMBI aBTOP aKLUEHTUPYET BHUMAHHME Ha
po0JIeMe PacCMOTPEHUS TIOHATHS «KYJIbTypa». B MHOTOUMCIEHHBIX NCTOYHHUKAX OHA MpPE/ICTaBIeHa
[I0-Pa3HOMY: KaK JIEMEHTApHAs, OTHOCUTEJIbHASL, TPYIIIOBAsi, OCIIapUBAEMAasl.
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HonrocpouHslid mpouecc W3y4eHHs KyIAbTYpbl ©  (OPMHPOBAHHSI WHTEPKYJIBTYPHOTO
MUPOBUJICHUSI TIOJPa3yMEBAET HE TONBKO M3Y4YEHHE KyJIbTYPHO-MAapKHUPOBAHHOM JIEKCHKH, HO U
pa3BUTHE TaKMX KAa4eCTB, KAK SMIATUs, IPU3HAHUE KYIbTYPHOIO MHOTO00pa3usi, TOJEPAaHTHOCTD,
YMEHHE AMCTAaHLUPOBATHCSA OT CBOEH MO3ULMH, KyJIbTYPHAs MACHTHYHOCTH U T.H., YTO MOJKET
OBITH JIOCTUTHYTO IMyTEM HCIOJB30BaHUSl aKTUBHBIX METON0B oOyueHus. Ilpeamonaraercs, urto
BHEJIpEHHE JIMHIBOCTPAHOBEAYECKOTO acrleKkTa B OOy4YeHHE HWHOCTPAaHHOMY SI3BIKY MO3BOJIUT
0CO3HATh KyJIbTYPHBIE PAa3JIMUUsA U IOMOXKET CHOPMUPOBATh HHTEPKYIbTYPHYIO KOMIIETECHIINIO, B
KOTOPYIO BXOJAT BhIILICHA3BAaHHBIE 3JIEMEHTBHI.

Crnenmyer mpu3HaTh, YTO HE BCE CTYAEHTHl O0NAaalOT [NaHHBIMA KauecTBAMH M OJHOW U3
MIEPBOCTEIICHHBIX 3a7ad YYMTENI1 HHOCTPAaHHOTO sI3bIKa CTaHOBUTCSl DACIIMPEHHE Kpyrozopa
yUaluxcsl, IpU3HaHUE MMH JIMHTBUCTHYECKOM M KyJIbTYpPHOH KapTWHBI Mupa U (hopMmupoBaHue
HUHTEPKYJIBTYPHOTO ~ MupoBuaeHMs. HeocnmopumbiM — ¢akToM  sIBISETCST  HEOOXOIMMOCTB
COBEPLICHCTBOBAHUSI ~ MHTEPKYIBTYPHOM  KOMIIETCHIMM,  COYETAIOIIEH  COLMAaIbHBIE U
KOMMYHHMKATUBHBIC HABBIKM: OMIATHIO, CHOCOOHOCTh paspemiars KOH(IMKT, pabotath B
COTPYIHHYECTBE, THOKOCTh, 3HAHUE MHOCTPAHHOTO SI3bIKa, TEMIIA PEYH, PEUEBBIX MOJIENCH, peUueBbIX
cruneil u T.4. HexkoTopble nccrnenoBaTeny yTBEPKAAIOT, YTO MHTEPKYIbTypHAs KOMMYHUKaTHBHAsS
KOMIICTEHIMSl TAKKe BKIIOYACT JIMHIBUCTHMUYECKYIO KOMIIETCHIIMIO, JIEKCHKY, CHHTAKCHC,
MOP(OJIOTHIO | T.J1.; COLMONIMHIBUCTUYECKYIO, IUCKYPCUBHYIO U HHTEPKYJILTYPHYIO KOMIIETCHIIUIO.
B crarbe mpuBOIATCS B MpHMEP MOJIENM MHTEPKYJIBTYPHOTO OOydeHHs. ABTOp JenaeT o030p
MPUHLUIIOB 00YyYeHHsI KyJIBTYPE U SI3bIKY M MOJIeJIeH OLICHUBAaHUS HHTEPKYJIbTYPHBIX HABBIKOB Ha
OCHOBE OTIBITa 3apyOe)KHBIX KOJIJIET.

KuroueBsble cji0Ba: HHTEPKYIbTYPHOE MUPOBHUICHUE; HHTEPKYJIbTYpHasi KOMIIETEHIIHS;, SMIATHS;
JMHTBOCTPAaHOBEAUECKHUM aCIEKT; KyJIbTYpPHO-MapKUPOBaHHAS JICKCHKA; HHOSA3bIYHAS KYJIBTYPA.

Nowadays, one of the essential and topical
issues of the training of a foreign language teacher
has become an absolute necessity of deeper studying
of foreigner’s world. S.G. Ter-Minasova believes that
the basis of any communication is “a reciprocal
code”, the knowledge of words-realia and the subject
of intercourse between interlocutors [12, p.150].That
is why while mastering foreign languages it is
important to learn country-specific information to
apprehend values of the target culture.

The Oxford Advanced Learner’s Dictionary of
Current English by A.S. Hornby defines culture as a
way of life — the customs and beliefs, art, way of life
and social organization of a particular country or
group; art, music, literature, etc., thought of as a
group; the beliefs and attitudes about something that
people in a particular group share [3, p. 373].

It is important to underline interrelation and
connection of language and culture endowing a
possibility to become a “spiritual” person with
cultural wealth and moral values. The necessity of
striving for broadening and enriching the linguistic
picture of the world and the process of inculturation
in the multicultural environment should be noted.

The strong point of this approach lies in the fact
that when a student gets to know both his own and
different culture he/ she accommodates himself/
herself to an intercultural vision of the world, which
results in working out an intercultural world outlook.
The intercultural dwells on what occurs when

members of two or more different cultural groups
interact or influence one another [4, p. 11].

Numerous questions come to mind when we
think how to implement culture into the foreign
language learning. What are the facets of the
culture? What are they aimed at? What does the term
‘inter’-cultural imply? What relevant technologies are
in use for culture learning? 1’1l try to clear up these
and some other issues connected with culture.

There is no doubt that it is vital to investigate a
framework  for understanding the complex
relationship between languages and cultures within a
range of language teaching contexts. Culture can be
considered as elemental, with students entirely
plunged in their own culture. New-born babies are a
"blank slate", gradually acquiring particular notions,
stereotypes about their own culture and later thinking
up expectations about the second culture reality.
Culture as relative can be understood in terms of
another and as a multiple group membership is
regulated formally and informally. Lindsay, Robins
and Terrell suppose that culture refers to groupness.
Culture being contested implies "clash of cultures”
and experiencing "culture shock" [5].

It is necessary to emphasize the fact that culture-
specific vocabulary is an integral component of
culture-through-language studies. It will lead to the
awareness of cultural differences and specific
character of vocabulary. It is well-known that the
process of developing a cross-cultural competence
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includes not only the knowledge of words-realia, but
also empathy; an ability to distance oneself from
one’s position; acknowledgement of cultural
diversity, tolerance; cultural and ethnic identity.
However, most of students have a lack of such traits
of character and | suppose that developing these
qualities is one of the purposes of developing the
students’ intercultural world outlook as a result of
which a linguistic and cultural picture of the world
becomes recognized and understood.

Forming the intercultural word outlook is a
complicated and long-term process demanding
account of different subject areas and using of active
methods of teaching. Teachers should guide students
and promote to their achieving the level of
personality at the turn of cultures for acculturation,
i.e. learning to live successfully in a different culture.
In this case it will be possible to obtain the
intercultural communication competence.

Nowadays, the notion ‘intercultural language
learning’ has appeared where ‘inter’-cultural implies
back-and-forth  movement across languages and
cultures [11]. Culture learning is the dynamic and on-
going process of acquiring the culture-specific and
background knowledge, skills, and attitudes
necessary for effective communication. Paige and
Stringer developed a model for intercultural learning
containing the following facets: learning about
oneself as a cultural being; learning about culture and
its impact on human language, behaviour, and
identity; cultural adjustment. Judging by these
aspects one can say that culture-specific learning is
focused on learning with an emphasis on a particular
language and culture [9].

The process of intercultural learning results in
forming and developing the intercultural competence.
Meyer distinguishes the intercultural competence
which is a combination of social and communicative
skills, including: empathy, ability to deal with
conflict, ability to work collaboratively, flexibility,
foreign language awareness, awareness that culture
causes different discussion styles, speech speeds,
interpretation and thought patterns, etc. [8, p. 136-
158]. Byram defined a model of the intercultural
communicative competence which comprises four
elements: linguistic competence, lexicon, syntax,
morphology,  semantics, etc.; sociolinguistic,
discourse and intercultural competence [1].

The common features of models for intercultural
teaching offered by Byram, Crozet, Kramsch, etc.)
are: exploration by the learners of their own and
target language and culture; discovery of the
relationship  between language and culture;
developing conceptual and analytic tools for
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comparing and understanding cultures; developing a
reflective capacity to deal with cultural difference
and to modify behaviour where needed [10].

Crozet and Liddicoat name four main activities
redounding to language and culture acquisition:
acquisition knowledge about cultures, comparing
cultures, exploring cultures, finding one’s own ‘third
place’ between cultures. The principles of teaching
culture within language include: culture needs to be
taught simultaneously with and integrated into
language teaching. Teachers shouldn’t worry about
not having enough insight into the other culture as
non-native speakers. In an intercultural approach the
teacher needs to know something about both cultures
so being a native speaker doesn’t ensure it. In order
to raise awareness such authentic video materials as
cartoons and stories may be involved. The use of the
Internet is also helpful in terms of cultural learning.
The experimentation stage involves short, supported
communicative tasks which practise elements of the
new knowledge and building new speech situations.
The best way to achieve the stage of production is
through involvement in a focused language task. For
spoken language this can be done through role-plays,
preferably unscripted role plays if the students are at
a stage to be able to do these. During feedback the
student discusses with the teacher how he/she felt
about speaking and acting in a particular way. It
enables the teacher to comment on the language use
of the student, but also allows the student to express
how he/she felt [6].

One should take into account drawing out,
through interactive talk, questioning, scaffolding, and
providing feedback, the implicit conceptions and the
explanatory systems of learners creates a culture of
inquiry and reflection in the classroom and develops
intercultural sensitivity.

Intercultural language learning is based on a set
of principles to guide curriculum design and
classroom interaction to promote effective
intercultural language learning: active construction
means exploring language and culture through active
engagement, developing a personal, intercultural
space. Making connections is comparing languages
and cultures and drawing connections between home
and target language and culture. Social interaction is
communicating across linguistic and cultural
boundaries. It is important to reflect on linguistic and
cultural differences and similarities. Accepting
responsibility contributes to successful
communication across languages and cultures.

Paige and his colleagues propose employing
assessment models designed for assessing cultural
awareness in the assessment of intercultural
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competence as a language competence. They
examine three different types of assessment tests:
attitudinal tests, culture assimilator tests, cultural
awareness tests. Attitudinal tests are designed to
measure people’s reactions to a cultural group.
Culture  assimilator tests include contextual
information in the form of short episodes of
intercultural interaction and involve the respondent’s
reaction. Culture awareness tests examine cultural
knowledge in the form of communicative tasks:
spoken interaction, interactive computer tasks,
monologic spoken or writing tasks [9].

| affirm by the research that one of the burning
issues in the process of foreign languages teacher’s
professional training has become the necessity of more
meticulous studying of native speakers’ world.
Unfortunately, the ideas of intercultural communication
are rarely involved in the process of studying foreign
languages. But we shouldn’t neglect intercultural
communication which is a complex competence
revealing a wide range of questions connected with
invisible aspects such as behaviour based on the beliefs
and values of a given social group.

In spite of the difficulties of teaching culture in
language classrooms, students and teachers should
not be culturally neutral which means bringing a
cultural background to the interaction. It is not
enough to know just the words, grammar structures
and culture-specific vocabulary. One of the most
frequently repeated and underlined objectives of
intercultural learning includes developing such a
quality as empathy which runs as follows: the action
of understanding, being aware of, being sensitive to,
and vicariously experiencing the feelings, thoughts,
and experience of another of either the past or present
without having the feelings, thoughts, and experience
fully communicated in an objectively explicit manner
[7]. Empathy is most often defined by the metaphors
of 'standing in someone else's shoes' or 'seeing
through someone else's eyes'. It means frequently
checking with the person as to the accuracy of your
sensings, and being guided by the responses you
receive. You are a confident companion to the person
in his or her inner world [2].

It is of great importance to conduct a reflective
analysis aimed at culturally useful learning while
using authentic materials. It is also recommended to
play traditional games, participate in cultural dances,
music and songs, discuss the origins of the writing
system and their cultural links. At a global level the
goals of intercultural language learning entail
understanding and valuing the native and target
language and culture, perceiving how to interpose
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among languages and cultures, developing
intercultural empathy as an everlasting objective.

Some procedures for formative assessment used
in intercultural language learning include checklist
tasks; informal interactions to measure learners’
opinions, gaps and dispositions towards learning;
dramatisations and role-plays; assessment tasks and
projects; reflective writing to assess learners’
conceptions of language, culture, and learning and
their interrelationship. In order to maximise learning,
each task should be interrelated with prior learning
and contribute to learners’ broadening and deepening
world outlook. Tasks connected as clusters form units
of work, may include diary-writing, cinema,
advertisements, research investigation. Students must
be able to distinguish, analyse and interpret
sociocultural facts from authentic sources, get on
well with representatives of studied culture taking
into consideration etiquette principles, keep away
from cross-cultural conflicts and misunderstanding in
communication. Forming the intercultural world
outlook and competence will endow students to
master these skills.

The process of teaching students cultural
interaction should cater for moulding and developing
habits, skills and abilities for effective interaction
with representatives of other cultures. To implement
the formulated aims it is also required to get to grips
about the issue of native and target culture, cultural
stereotypes and habits of communicating. So, the
intercultural communication can be defined as an
interpretative process in which the degree of
difference between people is large and where ethnic
groups strive for overcoming estrangement.

All in all, teachers should help students to boost
their awareness of the cultural connotations of words-
realia and to arouse students’ curiosity about the
target culture. One of the teacher’s primary goals is
to contribute to students’ establishing rapport with
other people. Finally, it is preferable to help students
to develop the necessary skills to manage information
about the target culture. Intercultural language
learning is not simply a ‘method’ of ‘implementing’
language, culture, and learning, but rather, an overall
perspective, which influences all  decisions
concerning curriculum design.
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