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Abstract. Introduction. Though artificial intelligence is still debatable, its major impact
on language learning is undeniable. The rise of generative Al models offers substantial
opportunities for supporting educators, experts and teachers in developing instructional
materials. This paper assesses the use of ChatGPT by Russian language learners with an
eye toward the nuances of Russian grammar cases and the possible risks connected to Al-
generated errors. Purpose. This paper aims to assess student opinions and understanding
on using ChatGPT as a tool for learning Russian grammar instances, evaluates its
applicability and compares it with traditional learning methods while also considering the
importance of teacher guidance when working with Al tools. Materials and Methods.
A mixed-methods approach was used to poll and interview fifteen English-speaking
students from the Preparatory Faculty at Belgorod State University. The participants were
asked about their opinions on using ChatGPT to learn Russian grammar and cases, as
well as its perceived advantages and constraints. Results. The study shows that students
find the system as acceptable, enhancing engagement, enabling personalized learning,
and helping them understand complex subjects. The benefits include the provision of
prompt and fast feedback and the capacity to accommodate various learning styles. Thus,
for its instantaneous feedback and tailored learning experiences, students considered
ChatGPT to be a helpful additional tool. Concerns regarding mistakes in Al-generated
explanations and the lack of contextual knowledge were raised, though; furthermore,
important ethical problems are plagiarism, academic dishonesty, data privacy and the
presence of Al “hallucinations” that can lead to incorrect grammar interpretations.
Conclusion. Among ChatGPT's benefits are individualized explanations and fast response
and feedback. Its effectiveness is restricted, nevertheless, by occasional errors and the
risk of over-reliance. The study emphasizes that these risks highlight the need for teacher
supervision and critical checking when students use Al tools for learning Russian cases.
Teachers should mix artificial intelligence tools with traditional methods to improve the
process of learning and enhance learning results so that students maintain participation
and critical thinking ability. ChatGPT, Russian grammar cases, artificial intelligence,
language learning, personalized learning, student feedback, traditional methods, and
educational technology.
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AHHOTauus. Beedenue. HecMOTpst Ha CIOPBI BOKPYT UCKYCCTBEHHOT'O MHTEIJIEKTA, €r0
BIIMSHUE HA M3YYCHHE SI3BIKOB HEBO3MOXHO OTpuIlaTh. COBpeMEHHBIC I€HEPATUBHBIC
NU-monenu OTKPBIBAIOT OOJBINKME BO3MOXHOCTH JUIsl TperojaBareiel B CO3JaHUU
yueOHBIX MarepualioB. B nanHoi pabore paccmarpuBaercsi ucnojib3oBanue ChatGPT
CTYJEHTaMH, HW3YYalOIIUMU PYCCKHUH S3bIK, C aKIIEHTOM Ha OCBOEHHE PYCCKHUX
rpaMMaTHYCCKUX MMaaeKed W Ha PHUCKAaX, CBSA3AHHBIX C BO3MOXXHBIMHU OIMUOKAMU M
«rammoruHasiMm» M. ens uccnedosanus — oneHUTh MHEHHUE cTyIeHTOB 0 ChatGPT
KaK HMHCTPYMEHTE Il HM3YUYCHHUS PYCCKOW TMAaJeKHONH CHCTEMBI, ONPEACIUTh €ro
OPUMEHUMOCTh W CPaBHUTh C TPAJUIMOHHBIMH METOJIaMU OOYYeHHsS] C Y4ETOM
HEOOXOJUMOCTH TIEarormIecKoro COpoBOXAeHUS pu padore ¢ MM -uHCTpyMEeHTaMU.
Mamepuanvt u memoovl. B wuccnenoBaHWM TPUHSIN ydacTue 15 aHIIIOS3BIYHBIX
CTYJICHTOB IOJTOTOBHTEIBHOTO (aKyIbTeTa benropoJckoro rocyAaapCTBEHHOTO
yHUBepcuteTa. JlaHHbIE COOMpPATUCh C TOMOINBIO OMPOCOB U HMHTEPBHIO B paMKax
cMerranHoro meroga. CTyaeHTaM 3aaBaluch BOMPOchl 00 ux Bocmpustuu ChatGPT,
yI00OCTBE €ro WCIOJB30BaHUsS, TPEUMYINECTBAX W OTPaHWYUCHUSAX. Pesyibmamul.
CTyIeHTBl B IEJIOM TIOJIOKUTEIbHO oOTHOcATcs K ChatGPT: o moBsbiaet
BOBJICUEHHOCTh, ITO3BOJISIET TEPCOHATU3UPOBATh OOyYEHHUE W IOMOTaeT pa3Ouparh
cnoxHble Tembl. Cpey MPEerMYyIIECTB — MIHOBEHHAss oOpaTHasi CBSI3b, BO3MOXKHOCTh
aJanTanyy 1o pa3Hble CTHJIM OOYYCHHS W JIOTIOJTHHUTENbHAS IMOJIePKKa B OCBOCHUHU
matepuana. OpHako OBUTM OTMEUYEHBl W HEJOCTATKU: OIIMOKH B OOBSICHEHUSX,
OTCYTCTBHE KOHTEKCTa, a TakKe MPOoOJIeMBbl aKaJIeMHYSCKOW YEeCTHOCTH, IUIaruata u
KOH(UICHIIMATFHOCTA JAHHBIX U CIy4Yad «TaJUTIOIMHAIIMNA» MOJENH, KOTOPhIE MOTYT
NPUBOJUTH K HENPABUIBHOMY YCBOCHHIO MalekHBIX (hopM. Buigod. ChatGPT mnonesen
JUTsE OOyUYeHUSI PYCCKHM TpaMMaTHYECKUM TajiexkaM OJaroaaps nepcoHaIn3upOBaHHBIM
00BSICHEHUSIM U ObICTpON 0OpaTHO# cBs3u. OmHako ero 3(PPEeKTUBHOCTh OrpaHUYCHA
BO3MOXXHBIMU OIIMOKaMH U PUCKOM upe3MepHoi 3aBucumoctu ot M. Pesynprarh
MOMUEPKUBAIOT BAXKHOCTH TI€IaTOTMYECKOT0 KOHTPOJS W KPUTHYCCKOW IPOBEPKH
OTBETOB, MoNy4eHHbIX OT VU, 4T00BI M36ekaTh (HOpMUPOBAHUSI HEBEPHBIX SI3BIKOBBIX
npeacraBieHnid. ONTUMaIbHBIA MOJIXOJ — COYETaHWE HCKYCCTBEHHOTO WHTEIJIEKTa C
TPAAUIMOHHBIMU METOJaMH TMPENOoJaBaHus, YTO TIOMOXET TIOBBICUTh KAa4eCTBO
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Introduction. Grammar is an essential
part of the language learning process, as it
provides the structural basis for meaningful
conversation. In the case of L2 learning,
grammatical accuracy is important for the
production of coherent and meaningful
utterances (Alzahrani, 2024: 1174). Whereas
grammatical knowledge is required for the
production of syntactically correct sentences
and hence avoids misunderstandings and
increases the speed of communication
(Alzahrani, 2024).

Of the many grammatical features of the
Russian language, its six cases — nominative,
accusative, genitive, dative, instrumental and
prepositional — are among the most challenging
for learners of the language. Ceytlin, S.N.,
Kruglyakova, T.A. (Ceytlin, Kruglyakova,
2024) claim that these cases mark nouns,
pronouns, and adjectives, and the forms of these
changes according to the syntactic role that they
play in a given sentence. Russian, unlike
English, achieves this by means of case endings,
that is, by marking relationships between words.
Due to the morpho-syntactic complexity, the
mentioned cases are complex and present a high
cognitive load for learners, which results in
numerous errors and low retention rates (Xu and
Shuang, 2019). Hitherto, students have learned
case usage from textbooks, repetition, and direct
instruction. Recently, Al-enabled tools have
been used to help learners understand grammar
rules, offering new ways of addressing the
aforementioned issues. But even though Al tools
like ChatGPT can be really helpful, they also

come with risks. Students might pick up
mistakes or misunderstand something if they use
these tools without guidance. That’s why it’s
important to look not just at the benefits, but also
at the possible errors and challenges that can
come from relying on Al for learning Russian
grammar.

In the twenty-first century, technology is
very important in learning foreign languages.
Ideas like Technology-Enhanced Language
Teaching and Computer-Assisted Language
Learning have come up. Machine learning
applied to digital tools like augmented reality
and virtual reality has led to the development of
creative artificial intelligence and Al-assisted
language learning (Hong, 2023). Al is a helpful
tool used in many areas, including computer
science, health, social science, natural science,
business, and games. Many studies have
examined the effectiveness of ChatGPT, an Al
language model, in facilitating foreign language
learning from different perspectives (Farhi et al.,
2023). The advent of Al-driven language models
such as ChatGPT has generated both enthusiasm
and apprehension among educators and
researchers. ChatGPT, a sophisticated language
model created by OpenAl, exhibits an
exceptional capacity to produce human-like
prose, rendering it a potentially advantageous
resource in educational settings for improving
language acquisition experiences (Singh, 2023;
Bekou et al, 2024). The use of artificial
intelligence (Al) in education has transformed
the way students engage with the learning
process. Both teachers and learners are
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increasingly using Al-based tools that offer
personalised learning paths and real-time
language support. Within the field of Computer
Assisted Language Learning (CALL), chatbots
and virtual tutors developed with the help of Al
have shown potential to enhance students’
motivation,  participation, and learning.
ChatGPT enables users to engage in
conversation and get explanations, examples,
and corrections for grammatical structures
(Kohnke, et al, 2023). This is an important
question: Can ChatGPT be used effectively to
learn Russian grammar cases and how do
students perceive the tool and its applicability?

Despite the growing adoption of Al tools
like ChatGPT, there is a notable gap in the
literature regarding its systematic evaluation in
the context of Russian as a foreign language
(RFL). Even though a lot of studies look at Al in
education (Farhi et al., 2023; Singh, 2023;
Bekou et al., 2024), very few pay attention to the
specific problems English-speaking students
have when learning Russian cases. It is really
important to understand these challenges so that
Al tools actually help students learn correctly,
instead of confusing them or giving them wrong
answers. Although past reviews and studies have
examined how artificial intelligence has been
applied in education, there are not enough
comprehensive studies that concentrate on both
the positive and negative features of ChatGPT as
a tool for learning languages especially in the
context of RFL (Baidoo-Anu, OwusuAnsah,
2023.). Therefore, this study analyzes students'
perceptions of using ChatGPT for instructing
Russian grammar situations, emphasizing its
usability, benefits, drawbacks, and
comparability with conventional learning
approaches. It analyzes students' impressions of
accessibility, usability, and overall user
experience, in addition to the advantages of
prompt feedback, tailored instruction, and
motivation. Nonetheless, it also tackles possible
challenges such as inaccurate information,
insufficient context, and excessive dependence
on the Al technology.

To achieve the study’s objectives, the
following research questions will be addressed:

1. How do students view the usability of
ChatGPT in learning Russian grammar cases?

2. What are the strengths and
weaknesses of using ChatGPT for learning
Russian grammar cases?

These questions will help us look closely
at how students use ChatGPT and how it affects
their learning of the Russian language. The
results of this study will help improve several
important areas. Specifically, this study tries to
tackle the problem of making sure Al actually
helps students learn Russian grammar, rather
than causing mistakes or misunderstandings. By
looking carefully at both the good and the tricky
parts of using ChatGPT, the study hopes to give
teachers practical ideas on how to use Al safely
and effectively in their classrooms. ChatGPT
can help with grammar learning in education
study and Al integration. This will be useful for
future developments in Al language learning
tools. Second, in Russian language pedagogy,
where Russian grammar cases are a major
problem for learners, this paper will explore
whether Al tools such as ChatGPT can be used
to improve on traditional ways of learning.
Third, the results of this study are important for
teachers. They can use these findings to better
include Al in their teaching, such as using
ChatGPT in language learning programs. This
study will use students’ feedback and their
experiences with ChatGPT to suggest ways to
improve Al tools for language learning. The
goal is to make Al more helpful and successful
in education.

Literature Review. The Russian
language is noted for its grammatical
complexity due to the presence of six cases:
nominative, genitive, dative, accusative,
instrumental, and prepositional. It means that
nouns, pronouns, and adjectives are classified
according to their role in the sentence, which
means that the word is changed and the learner
has to memorize different declension patterns
(Ceytlin, Kruglyakova, 2024). This poses a
particular problem, especially for speakers of
languages that have no case system. Research
indicate that learners may have difficulties
selecting the correct case and this results in
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errors which may lead to misunderstandings in
communication. Moreover, the flexible word
order in Russian, which is possible due to the
presence of cases, is one more difficulty for
learners who are used to more rigid syntactic
patterns (Ceytlin, Kruglyakova, 2024). One way
to help learners with grammar problems is to use
artificial intelligence (Al) technologies. These
tools can offer smart and personalized support
for learning languages.

According to Alhusaiyan E. (Alhusaiyan,
2025: 2) Al can be defined as “the science and
engineering of making intelligent machines”, Al
systems should do more than just imitate human
thinking; they need to solve real-world problems
in a smart and adaptable way. She argues that Al
machines ought to perform a number of different
activities and address unforeseen obstacles in
dynamic settings, akin to human capabilities.
Artificial Intelligence (Al) has gradually been
integrated into educational systems to provide
individualized learning and  feedback.
Alhusaiyan E. (Alhusaiyan, 2025) believes that
Al should only support, enhance the educational
process and human but not to replace human in
any way. Some applications include intelligent
tutoring systems, speech recognition, and
natural language processing. According to
Abdalgane, M and Othman, K.A. (Abdalgane,
Othman, 2023), and Pokrivcakova S.
(Pokrivcakova, 2019), Al-enhanced education
provides tailored, flexible, inclusive, and
stimulating learning experiences. It assists
educators in managing duties such as evaluating
numerous student submissions and delivering
prompt feedback to learners (Bekou et al.,
2024). The incorporation of Al in education
offers a more adaptable, inclusive, and engaging
learning atmosphere. Part of computer-assisted
language learning  (CALL), Al-backed
technology in language education spans natural
language processing, automated grading and
feedback, adaptive learning systems, and smart
tutoring systems. From CALL to intelligent
computer-assisted language learning (ICALL),
one is moving to better, more flexible, and
customized learning opportunities

(Pokrivcakova, 2019; Alhusaiyan, 2025). Al
technology effectively accomplishes activities
that would be unfeasible for an individual
educator and offers crucial assistance to
students, including immediate feedback from
automated systems. These technologies provide
individualized learning, and the learners are able
to learn at their own pace and get instant
feedback. For instance, Al powered language
learning apps can check your pronunciation,
correct it and recommend exercises based on
your proficiency level (Bonner et al., 2023; Ali
et al., 2023). This flexibility of the Al systems
enables them to meet the needs of different
learners and thereby improve on the
effectiveness of language learning.

Research has shown that AI tools are
effective in language education. For instance, in
the study conducted by Abdalgane M. and
Othman K.A. (Abdalgane, Othman, 2023), the
researchers established that using Al-supported
language skills especially reading skills and
enhanced the learners’ learning and retention of
the textual material. Similarly, Alhusaiyan E.
(Similarly, Alhusaiyan, 2025) reported that Al
driven platforms with repetitive language
practice improved language skills and accuracy
of language use.

ChatGPT is a large language model by
OpenAl that uses deep learning to generate
human-like text responses to a given input (Roe,
Perkins, 2023). Some of its features include:
understanding context, providing detailed
explanations, and engaging in conversation
(Roumeliotis, Tselikas, 2023). To a language
learner, ChatGPT can function as a talking
companion, helping the learner to practice their
target language in real time. Alongside
ChatGPT, there are also Russian-language Al
tools like GigaChat, which are trained on large
amounts of Russian text and sometimes give
more natural-sounding examples or
explanations for Russian grammar. However,
there is still not enough research comparing the
two systems in detail. Studies show that
ChatGPT helps students learn grammar better
than traditional methods. As in the study
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undertaken by Kucuk, in 2024 showed that
students using ChatGPT made much greater
progress compared to those who did not, proving
that it is very helpful for learning grammar. It
can describe grammatical concepts, create
correct sentences and perform translations. In
addition, the ability of ChatGPT to mimic the
real life conversations helps the learners use
language in different situations and therefore
increase their linguistic competence (Kucuk,
2024). Yaping W. et al. (Yaping, et al., 2024:
376) in their studies stated that “ChatGPT has
demonstrated impressive performance in
Automated Writing Evaluation (AWE), showing
a high degree of alignment with human raters”.
That means, ChatGPT is well designed and
structured and doing well in Automated Writing
Evaluation (AWE), giving results that are very
similar to what human reviewers would provide.
This connection shows it could be a useful tool
for checking and giving feedback on writing
including grammar.

One of its most admirable qualities is its
simple, understandable capacity to clarify
complex grammar rules. ChatGPT clarifies
ideas and customizes its explanations to fit your
comprehension level instead of depending on
long textbook definitions (Obanogullari, Ozbek,
2025; Pang, et al., 2024). If a learner is unsure
about perfective and imperfective verbs, for
example, the system can offer a wide range of
examples, clarify these ideas by means of
several explanations, and even make analogies
to related and similar constructions in other
languages. Apart from that, ChatGPT can
generate  customized  exercises.  Stated
differently, if a learner would like to practice the
prepositional case, simply ask for fill-in-the-
blank sentences or translation activities or any
other relevant grammar activity, the ChatGPT
will reply and create exercises and tasks
accordingly (Chen, et al., 2023; Chan and Hu,
2023; Fuchs, 2023). In their studies,
Obanogullari F., Ozbek O. (Obanogullari,
Ozbek, 2025) and Pang S. et al (Pang, et al 2024:
38) point out that ChatGPT not only elucidates
grammatical concepts but also facilitates a

comparative analysis of Russian grammar in
relation to the learner's native language. This is
immensely beneficial as it facilitates the
association of new concepts with pre-existing
knowledge. For example, it can explain how
Russian cases are similar to English, Chines,
French, or Spanish cases, which makes learning
simpler if you already know some these
languages.

Another great feature of ChatGPT is the
instant feedback as it is difficult to give instant
customized feedback by teachers or in
traditional learning methods especially when
there are large classes (Chiu, et al., 2023). When
students do not get quick feedback on their
language mistakes, which limits their chances to
fix them and improve their skills and without
such quick input or feedback, language learners
may feel frustrated, lose motivation, and have a
hard time improving progressing; but ChatGPT
can easily solve this problem as it gives instant
feedback (Su and Yang, 2023). If a learner
makes a mistake in a sentence or uses the wrong
case or verb form, ChatGPT does not just point
out that it's wrong but also provides the correct
version, explains why the mistake happened,
and shows the right way to do it (Obanogullari,
Ozbek, 2025). Getting quick feedback helps
students learn from their mistakes faster than if
they were learning by themselves. These
initiatives suggest a growing realization of the
value of ChatGPT as a supplementary
educational tool that can provide instantaneous
feedback and create interactive learning
environments (Hong, 2023). Thus, the
integration of Al and specifically ChatGPT in
language learning can be seen as potential ways
to improve grammatical development and
language achievement.

Beside all of the above advantages, there
are issues and challenges related to ChatGPT;
one of these issues is ChatGPT's lack of actual
conversational abilities (Slamet, 2024). One
criticism of ChatGPT is that its responses tend
to use language that is more common in written
discourse than in casual conversation. When
addressing different countries and cultures, this
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chatbot could produce biased answers.
Sometimes ChatGPT mistakes in fixing
language errors or unintentionally repeats
sentences, which could confuse the learners
(Slamet, 2024). One could argue that it does not
reflect a conventional teacher able to lead you
via a methodically arranged course of
instruction (Ali, et al., 2023). Moreover,
depending too much on ChatGPT can make it
harder to develop important language skills like
creativity and critical thinking. If students and
teachers depend too much on Al for answers,
they might not practice solving problems by
themselves (Kostka, Toncelli, 2023; Slamet,
2024). In addition to that, not usually does
ChatGPT provide the ideal explanation. It is
only artificial intelligence, thus it can overlook
minute features observed by a native speaker or
real teacher. This could perplex students and
perhaps cause them to practice something
incorrectly  (Obanogullari, Ozbek, 2025).
Finally, if you ask ChatGPT the same question
two times, it is possible that you will receive
different responses. This can be confusing
because the learner may not know which one is
correct. A genuine teacher often explains things
in the same way every time, but artificial
intelligence may modify its response, which can
make it more difficult to grasp and trust. These
difficulties imply that traditional education
should be supplemented rather than replaced by
any types of artificial intelligence including
ChatGPT.

Methodology and methods. This section
details the research design, participants, data
collection methods, and data analysis techniques
used in this study to systematically explore
students’ opinions of using ChatGPT as a
learning tool for Russian grammar cases. The
present study employs a mixed-methods design,
which integrates both quantitative and

qualitative research approaches to capture a
holistic view of students’ experiences. The
quantitative component is based on a self-
designed questionnaire to collect numeric data
on students’ perceptions, usability, and
productivity of ChatGPT, which can be
statistically  analyzed for patterns and
relationships. The qualitative component
involves the use of semi-structured interviews to
obtain rich accounts of students’ experiences,
problems, and views on the application of
ChatGPT in the acquisition of Russian grammar
cases. This study involves fifteen English-
speaking students from the Preparatory Faculty
of Belgorod State University, all of whom are
learning Russian as a foreign language. The
participants were selected based on certain
criteria to make sure that the data collected was
relevant and sufficient. Some of these criteria
include: being currently enrolled in the
Preparatory Faculty, taking Russian grammar
cases in their courses, and having used ChatGPT
for language learning in other courses or
personally. This sample selection ensures that
the participants have had enough experience
with the difficulties of Russian grammar and the
use of ChatGPT as a learning tool, which will
help them give practical views on its advantages
and disadvantages for grammar learning.
However, it is important to note that the
sample size is limited to only fifteen
participants, which  may restrict the
generalizability of the findings of this study.
Research Results and Discussion. This
section presents key findings from the
questionnaire and interview data, examining
students’ perspectives on using ChatGPT as a
tool for learning Russian grammar cases and the
results are classified into three categories: (A)
students’ usability perspectives, (B) perceived
benefits, and (C) limitations and challenges.
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How would you describe your experience using ChatGPT for
learning Russian grammar cases?

87%

Very difficult
Somewhat difficult

= Neutral

= Somewhat easy

= Very easy and intuitive

Fig. 1 Students' Experiences Using ChatGPT to Learn Russian Grammar Cases
Puc. 1 Onsit ctynenroB ucnonb3zoBanus ChatGPT nis usydenus pycckux
IrpaMMaTHYECKUX MaJeKen

Regarding usability, a significant majority
of students (87%) reported that they found
ChatGPT to be exceedingly user-friendly, while
13% indicated that they perceived it as
somewhat simple to use. The majority of
participants expressed their appreciation for the
round-the-clock accessibility, which enabled
them to obtain immediate grammar explanations
beyond regular class hours. It is evident that the

utilization of ChatGPT is quite straightforward,
as no student reported encountering any
difficulties in its use. The easy use of ChatGPT
is viewed and mirrored in the interview as one
of the participants stated that “I can practice
grammar or Russian cases at any time | want, it
gives me the feedback right away if 1 make a
mistake”. Another one said that “It’s like having
a tutor, ChatGPT is 24/7”.

What benefits have you experienced while using ChatGPT for
learning Russian grammar cases? (Select all that apply)

Clear and simple explanations
Immediate feedback on mistakes

Customized exercises and practice activities. .

Makes learning grammar more enjoyable n

More opportunities for self-study
Improves analytical thinking in grammar..
Comparisons between Russian grammar and..
Encourages me to rely less on my teacher

0

100

100

20 40 60 80 100 120

Fig. 2 The Benefits of Using ChatGPT for Learning Russian Grammar Cases
Puc. 2 [Ipeumymiectsa ucnonb3oBanus ChatGPT ans uzyuenust pycckux
rpaMMaTHYeCKHX MaJiexei
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In regards to the benefits of ChatGPT for
learning or studying Russian grammar cases as
shown in Figure No. 2. It is clear in the chart that
all the students (100%) agreed that ChatGPT
helps them in explaining the Russian grammar
cases in an easy and clear way, provide instant
feedback on their mistakes as well as compare
the Russian grammar cases to their native
language grammar. One student stated that
“When I do not understand a Russian case, I ask
ChatGPT to help me compare it to English
grammar, which makes it easier to understand”.
Also, almost most of the participants agreed that

ChatGPT helps them to practice a variety of
different activities, tasks or customized
exercises. The chart also shows that (60%) of the
participants think that ChatGPT has the ability
to improve their analytical thinking in regards to
Russian grammar cases and just (40%) think that
this tool gives them more opportunities for self-
study. While only (26,7%) of the students
believe that ChatGPT can make them rely on
themselves more than on teachers. Lastly, none
of the participants thought that ChatGPT could
make the Russian grammar cases enjoyable.

What difficulties have you encountered while using ChatGPT for learning
Russian grammar cases? (Select all that apply)

Sometimes incorrect or confusing..
Difficulty understanding responses in..
Uses formal vocabulary
Limited ability to ask follow-up questions
Lack of interactive exercises

Lacks a structured learning path like a..

0

6,7

46,7

33

10 20 30 40 50 60 70 80 90 100

Puc. 3 Tpyanoctu ucnons3oBanust ChatGPT mist n3ydenus pycckux naaexei
Fig. 3 Difficulties of using ChatGPT for learning Russian grammar cases

Despite  these advantages, several
challenges emerged as it is shown on graph No.3
that more than a third of students (93,3%)
sometimes  encountered  inaccuracies  or
somehow confusing explanations in ChatGPT’s
explanations or examples, requiring verification
with teachers. As one of the students stated that
“Once I did my homework with the help of
ChatGPT but the teacher told me that was
wrong”. Additionally, approximately three-
quarters (73,3%) of the students reported that
ChatGPT lacks a structured learning path similar
to that of a traditional teacher. Almost half of
the students (46,7%) think that ChatGPT uses
formal and academic words that may not be

commonly used in their daily conversations.
Also, it is important to note that none of the
participants reported that ChatGPT does not
work or has difficulties with the Russian
language.

To find out how well ChatGPT can help
with learning Russian grammar, a question was
asked to ChatGPT: “How does the dative case
work in Russian? Please compare it to English
grammar if possible?” The below figures 4-6
show different parts of its response. ChatGPT
explained and gave a clear and structured
explanation, breaking down the dative case into
different functions like indirect objects,
expressing necessity, age, feelings, and certain
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actions. It also compared Russian grammar to
English, making it easier for students to
understand. The use of examples and tables help
organize the information in a way that is simple
and accessible. As mentioned above, most of the
students agreed that ChatGPT is useful for
learning grammar because it explains things
clearly and compares Russian to their native
language. A lot of students agreed that ChatGPT
helps them learn grammar because it makes

things clear and lets them compare Russian to
their own language. Plus, ChatGPT is not just
for explanations but students can ask follow-up
questions, ask for more examples, make quizzes,
create different tasks, or ask for more
clarification. This makes ChatGPT a flexible
and interactive tool that adapts to students’
needs, helping them learn in a way that works
best for them.

How does the dative case work in Russian? Please compare it to
English grammar if possible?

The dative case in Russian is used to indicate the indirect object of a sentence, showing to whom or for

whom an action is performed. It often corresponds to the English use of prepositions like "to” and "for.”

1. When to Use the Dative Case in Russian

a) Indirect Object (To Whom? For Whom?)

In English, indirect objects are usually marked by word order or the prepositions "to" or "for." In

Russian, the noun takes the dative case ending instead.

@ English: | gave the book to my friend.
& Russian: A gan kHury apyry. (apyr — apyry)
& English: She bought flowers for her mother.

@ Russian: OHa KyNWUAa LEETE MaMme. (MamMa — Mame)

Puc. 4 O0bsicHeHHEe JaTeabHOrO MajieXka B PyCCKOM S3bIKE
Fig. 4 Explanation of the Dative Case in Russian

b) Expressing Mecessity or Obligation ("must,” “need to")

Russian often uses the dative case + Hago / Hy»HO to express necessity, like the English "l need to..”

@ English: | nead to study.

@ Russian: MHe Hy>KHO yUUTECR. (MHe = "to me,” indicating necessity)

@ English: She has to work.
@ Russian: EA Hago paboTtate. (EAW = "to her")

c) Expressing Age

In Russian, age is expressed with the dative case + the verb "to be” (ecTb is usually omitted).

@ English: | am 25 years old.

@ Russian: MHe 25 net. (Literally: "To me [are] 25 years.")

% English: How old is your brother?

% Russian: Ckoneko net Tecemy Gpaty? (Gpat — Dpaty)

Puc. 5 Ucnionb3oBanue JaTCJIbHOI'O IIaacXa B KOHTEKCTC
Fig. 5 Usage of the Dative Case in Context
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2. How Russian Dative Compares to English Grammar

Concept English Structure
Indirect Object
Necessity (Need to) “I need to study.”
Age Expression “|'am 30 years old."
Feeling (Cold, Hot) “I am cold.”

Helping Someone "He helps his mother."

“| gave the bock to my friend.”

Russian Example (Dative Case)
Al gan KHrry apyry.

MHE HYKHO YUMTLCA.

MHe 30 ner.

MHe XonoaHo.

OH NoMoraeT mame.

Puc. 6 CpaBHEeHHE PyCCKOTO JATEIHHOTO Ma/IeKa ¢ aHTJIMUCKOM TpaMMaTHUKOM
Fig. 6 Comparison of the Russian Dative Case with English Grammar

Overall, students viewed ChatGPT as a
valuable supplement for learning Russian
grammar cases, offering instant and clear
explanations as well as customized exercises.
However, concerns about accuracy, contextual
understanding, and formal language suggest that
Al should complement rather than replace
traditional learning methods.

In this section, the findings of the study are
explained in the light of previous research on
using Al in language learning specifically in the
acquisition of Russian grammar.

The results show that students have a
generally positive perception of using ChatGPT
as a supplementary tool for learning Russian
grammar cases. The participants of the survey
approved the functionality of the application,
which provided them with instant feedback and
individual explanations. These results are in line
with Chiu et al. (Chiu, et al., 2023) and Su and
Yang (Su, Yang, 2023) who stated that
interactive chatbots students can get immediate
feedback right after the mistakes and can
provide a number of different activities
customized for individual needs. One of the
interviews responses and supports this idea
“Whenever I make mistakes, I ask ChatGPT to
correct me and to explain why this sentence is
wrong, this helps me understand the grammar
much better”. While ChatGPT offers one-click
or fast feedback on mistakes, a few students
thought teacher-led explanations sometimes
were clearer. This is consistent with Hong

(Hong, 2023), who underlined that although Al
technologies like ChatGPT can offer instant
feedback and interactive learning chances, their
efficacy relies on how they are included into
conventional teaching strategies.

One interesting thing was the grammar
comparison capability of ChatGPT, which
students found very useful and this aligns with
the Pang S. et al. (Pang et al., 2024) who stated
that ChatGPT has the ability to compare the
grammar of different languages. One of the
students commented, “I often ask ChatGPT to
compare certain Russian cases or any Russian
grammar to my native language which makes it
easy for me to understand”. This implies that
artificial intelligence tools can enable students to
link newly introduced ideas with past language
skills. One of the major issues or challenges
found was the incorrect information provided by
ChatGPT especially in the case of grammar
cases and sentence structure. Such inaccuracies
are in line with those found by Slamet J. (Slamet,
2024) who noted that at times Al tools can
provide contextually inapposite responses. As a
technology, Al can help in reducing anxiety and
providing private practice but may produce
errors that require validation by human experts.
The lack of contextualisation in ChatGPT’s
explanations reveals the need for human
instructors in language learning. Finally, some
students depended too much on the Al, and this
led to shallow learning. This is supported by
Kostka I., Toncelli R. (Kostka, Toncelli, 2023),
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who argued that ChatGPT may not enhance
problem solving or critical thinking skills.

The study presents several implications
for practice for educators, students, and Al
designers. First, ChatGPT should be used in
pairs or groups, and teachers should make sure
that students check the information obtained
from the Al tool in textbooks or with native
speakers. This will prevent students from over
relying on the technology and encourage them
to think critically. Also, teachers should
concentrate on task-based learning, where
students develop dialogues or work on particular
grammar structures and use ChatGPT for
checking. For students, the findings of the study
suggest that ChatGPT should be employed as a
learning companion for practice and asking
questions, but not as the only source of learning.
They should be encouraged to compare the Al
outputs with other sources and learn actively
through generating their own language
structures. Instead of expecting changes from Al
developers, it is more practical for teachers to
guide students in understanding that ChatGPT
may sometimes give incomplete or inaccurate
explanations. Teachers can help students learn
how to double-check Al answers, notice
possible mistakes, and use reliable materials to
confirm grammar rules. In this way, students
learn to work with Al tools more safely and
become more confident in identifying correct
Russian grammar on their own.

The results of this study also show how
important the teacher’s role is when students use
Al tools like ChatGPT. Before turning to
ChatGPT, students really need to learn the basic
rules of Russian cases from their teacher so they
already know what to expect and how the forms
work. After that, they can use ChatGPT to
practice, but only if they keep checking and
thinking carefully about the answers they
receive. If students use the tool without any
guidance or without questioning the
explanations, they can easily misunderstand
something or learn an incorrect form, which
some participants in this study experienced. This
makes it clear that Al can be helpful, but only

when students use it carefully and always
double-check things with their teacher or other
reliable sources.

Another important point that came out of
this study is how Al mistakes and
“hallucinations” can affect English-speaking
students who are learning Russian cases.
Because Russian has a very different structure
from English, even small errors in an
Al-generated explanation can easily lead
students to form the wrong rule or memorize an
incorrect ending. Several participants mentioned
moments where an answer looked correct at first
glance but later turned out to be inaccurate.
Understanding these risks can actually help
improve students’ literacy: when teachers
encourage students to question unexpected
answers and compare them with reliable
sources, students become more aware of how
Russian cases really work. In this way, the
presence of Al mistakes becomes a learning
opportunity that strengthens students’ attention
to form and accuracy.

It is also worth mentioning that there are
Russian-language Al tools, such as GigaChat,
which some students might use when learning
Russian grammar. As GigaChat is specifically
designed for the Russian language, it can
provide clearer examples and more accurate
case endings, particularly in everyday sentences,
than ChatGPT. A short comparison suggests that
both tools can be helpful, but neither should be
used as a fully reliable source on its own. For
students, this means that having access to a
Russian-language Al can be useful, but they still
need guidance from their teacher and traditional
materials to understand Russian cases correctly.

Conclusions. This research has given a
better understanding of how students use
ChatGPT as a learning tool for Russian grammar
cases and what challenges they encounter. The
results show that although ChatGPT is
considered convenient and helpful for drilling
grammar concepts, it is not always perfect. The
students liked the instant feedback, the
individual activities and the examples but some
of them were concerned about the correctness of
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the information provided by ChatGPT. It shows
that while ChatGPT can be a good assistance
and a useful tool in the process of RFL, yet it is
not enough to replace the traditional way of
teaching. The tool can be more useful when used
together with explanations from teachers and
textbooks. These findings indicate that although
Al tools such as ChatGPT have a number of
advantages in the process of language learning,
their effectiveness can depend on how they are
applied. Teachers should assist students in using
Al-supported materials as additional learning
resources and encourage them to think critically
about the information provided by Al. Since the
study was conducted with a small sample of
fifteen participants, the findings may not be fully
generalizable.  In  the  future, further
investigations should continue to investigate the
impact of ChatGPT on grammar learning over
time and compare it with other Al tools. It would
also be useful to increase the sample size to
include students from various language
backgrounds to determine how they apply and
benefit from Al-assisted learning. Thus,
knowing how to incorporate Al into the learning
process with humans will enable educators to
develop innovative learning environments that
can help students learn independently and
critically analyse various grammar rules. At the
same time, the study shows that Al can
sometimes give misleading or incorrect answers,
so students really need guidance in double-
checking ChatGPT’s explanations to avoid
picking up wrong grammar patterns.
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