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Abstract. Intercultural competence is a basic skill that everyone needs to learn, not to
mention university students about to enter the workforce. Mastering this skill means
tolerating, respecting, understanding and accepting cultural differences. A sample of
68 students was taken from the Faculty of Law at the University of Prishtina “Hasan
Prishtina” in Prishtina to fill in a questionnaire regarding the importance of the skill in
life and profession. Results show that even though students have some knowledge re-
garding IC, there is still space for improvements. Teachers have to be professionally
trained and the higher institutions should compile more culture-based curricula. The
research results were quite surprising and some recommendations were given in order
to raise awareness of the significance of this skill.
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Introduction. This paper has placed the
interest towards the core of intercultural com-
munication, the methods and approaches teach-
ers can use for their classrooms, the significance
behind this skill and the data of its usage at the
Faculty of Law at the University of Prishtina
“Hasan Prishtina”. The research will show how
language teachers can spread cultural awareness
through practicing intercultural communication
and how it can be incorporated in lessons with-
out leaving grammar or other important lessons
out. Additionally, suggestions of teaching meth-
odologies that can be used in the future are pre-
sented in the last part of the paper.

The core motivation of doing a research in
this field of study is closely linked with the fact
that the implementation of intercultural commu-

nication in this fast-changing century is a fun-
damental need for every human and the sooner
the students learn it, the higher the probability of
their success. Data shows that the usage of this
skill is mainly as a means of building bridges
between nations and communities. Theoretically
observed, communication comprises the most
humane part of each of us, therefore workshops
and trainings could serve well as a starting point,
following up with lessons in language classes.
Definition of intercultural communica-
tion (IC) Regardless of the circumstances of the
country in which one is, the possibility of step-
ping in places that involve different cultures is
quite high. The more economically developed a
state becomes, the higher the opportunity of
meeting different nations and working with
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them follows. How would one communicate,
cooperate and become friends with each other,
when cultures happen to be different and the di-
versification can be at various degrees? In life
and work, one needs to practice the skill of in-
tercultural communication as a means of con-
necting with people. Yet the question is: what
does this particular skill represent, how should
one learn it, and specifically, are the students of
the Law Faculty at the University of Prishtina
“Hasan Prishtina” acquired with the needed
training for it.

Separating the term “intercultural commu-
nication (IC)” often also referred to as “cross-
cultural communication” is taken as a starting
point of analysis. The first definition of the word
“intercultural”, based on the Merriam-Webster
dictionary means: “occurring between or involv-
ing two or more cultures” (“Intercultural,” n.d.).
Two other definitions of the word co-exist,
however this one serves the purpose of this re-
search. Additionally, the definition of culture
needs to be stated: “the way of life, especially
the general customs and beliefs, of a particular
group of people at a particular time” (“Cul-
ture,” n.d.). Looking at it from a social perspec-
tive, one can argue that not only does culture
represent the general customs and beliefs but
also the core values of each individual. The dif-
ference of personal preferences leads to cultural
variety which contributes to complications in
human connections. Moving next with the defi-
nition of the other part of the term, the word
“communication”, based on the Merriam-
Webster dictionary has the following definition:
“the act or process of using words, sounds,
signs, or behaviors to express or exchange in-
formation or to express your ideas, thoughts,
feelings, etc., to someone else” (“Communica-
tion,” n.d.). And since Intercultural communica-
tion is part of the term Intercultral competency
the definition of the later one is “possession of
sufficient knowledge or skill” (“Compenecy”,
n.d.).

Fundamentally, communication requires
effort, but how willing are people to get out of
their comfort zones to do it properly is the ques-
tion. Bennett (1998) states that conflicts arise if
people are dealing with cultural differences

against their will, but at the same time they do
not voluntarily confront themselves with them
either. Since primary school, language is taught
as an inseparable part of every curriculum and
the most appropriate way to achieve cooperation
between people is through teaching.

Approaches to Intercultural Competen-
cies. Bennett (1998) lists six steps to understand-
ing cultural differences: denial of difference,
defense against difference, minimization of dif-
ference, acceptance of difference, adaptation to
difference, and integration of difference. This
process starts with believing one’s own culture
is the ultimate reality and ends with the total ac-
ceptance towards cultural differences. However,
the first three steps are rather concerned with
personal changes and the other three with modi-
fications that can be seen from outside. The ac-
ceptance-of-difference step requires more than
the passive act of understanding, it does rather
consist of giving back when decisions are made
or feedback is needed (Friedman & Antal,
2005). The same authors state that the adapta-
tion step is considered to a certain extend ma-
nipulative since it represents the built expecta-
tion for a certain culture in which people can
require particular end products of behavior. This
phase may be about adapting behaviors but if
performed without critical thought it can lead to
judgments and prejudices. The last step of this
list is the ultimate understanding of one’s own
culture and the culture of the others’. Bennett’s
scale is to a certain extend applicable, however
many scholars do think that other approaches
work better.

Because culture has a very broad meaning
and understanding among people, its approaches
change and the components differ based on the
chosen perspective to see them. Edward Hall
has written many books on anthropology and
behavior where culture plays an important role.
He came up with a high context and low con-
text way of communication as quoted below:

“A high context (HC) communication or
message is one in which most of the infor-
mation is already in the person, while very little
is in the coded, explicit, transmitted part of the
message. A low context (LC) communication is
just the opposite; i.e., the mass of the infor-
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mation is vested in the explicit code. Twins
who have grown up together can and do com-
municate more economically (HC) than two
lawyers in courtroom during trial (LC), a math-
ematician programming a computer, two politi-
cians drafting legislation, two administrators
writing a regulation.”

The given concept of low context com-
munication represents the actual state of two
people who have not been raised, fed or taught
the same. Therefore misunderstandings that
occur between people of different cultural
backgrounds are initially started because of the
presence of the low context communication.
What could be done towards solving this prob-
lem is strongly related to IC and its practice as
an indicator of heading towards the high con-
text communication?

One other aspect of communication is
time, more precisely the usage of it, which cat-
egorizes some cultures into monochromic and
others as polychromic users (Hall, 1979). The
monochromic perception of time is when a per-
son deals with one action per time, whereas the
polychromic perception is many actions or en-
gagements during a time period (Bluedorn,
Kaufman & Lane, 1992). Samovar, Porter, and
McDaniel (2009) state that the polychromic
people, cultures as: Africa and South America,
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are more concerned about the momentum and
not that much with schedules, whereas mono-
chromic people, cultures as: North America and
Northern Europe, rely their daily performances
on time and schedules. Being aware of these
differences does save time, effort and misun-
derstandings between cultures. Notwithstand-
ing the cultural generalizations, there may be
exceptions, however knowing in which catego-
ry a culture falls does help in business, legislate
and other important matters.

The Lewis model of time is similar to
Halls’s perception of time however slight
changes do occur. For James Lewis there are
three types of cultures: linear-active, multi-
active and reactive. The first one corresponds
to the monochromic perception of time, which
is one action per time, whereas the multi-active
type of culture is Hall’s polychromic percep-
tion of time. Additionally, Lewis adds another
category: reactive cultures which include the
ones that listen and get the information before
talking or giving feedback (Lewis, 2006: 32).
These cultures are called reactive, since they
give space to the other person to express him-
self and then come up with a reaction. Fig. 1
represents the cultural division based on the
Lewis Model with the countries that model
them.
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Fig. 1 The Lewis Model
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The significance behind this division of
time users could be a starting point of teaching
IC since it thoroughly mirrors an internal part
of each person and in this case cultures. Ex-
plaining the basic concepts of intercultural
competencies will make it easier for the stu-
dents to adapt themselves towards the more
complex changes that this skill requires.

Teaching Intercultural Competencies.
Understanding the native language’s function
and culture creates a great opportunity in doing
the same with a foreign language. This factor,
among others, contributes to the fundamental
proficiency and understanding of culture and its
usage in another environment. Knowing and
respecting the differences among the native and
foreign culture makes room for tolerance and
positive changes (Crozet et. al., 1999: 21). This
is clearly done through theory and practice
however one without the other can lead to
knowledge but not competence (Bennett,
1998). The teachers’ responsibility is to inte-
grate the practices within lessons rather than
teaching it as a separate unit or chapter.

Banks (2017), points out the significance
of the teachers’ and administrators’ awareness
towards accepting diversity in order to create a
safe environment for students. If teachers mir-
ror their own lessons within the classroom, stu-
dents most likely adapt the behavior and con-
sider it right. A teacher explaining IC and being
biased himself with students would create a
clash which wouldn’t be welcoming for stu-
dents and would most likely result in failure of
teaching IC. The first step would be the above
mentioned one, acting and students adapting.

This skill can be taught as a separated
subject or maybe integrated in different eco-
nomic or field specific classes, however, most
effectively it would fit into a language class.
Crozet, Liddicoat and Bianco’s (Crozet, Lid-
dicoat & Bianco’s, 1999: 21) description of the
aim of Intercultural Language Teaching stands
in attaching the cultural representation with the
language teaching, just like teaching the Zen
tradition would be appropriate for Japanese and
less beneficial for English. Learning a language
comes attached with learning some parts of its
culture as well as the adequate vocabulary.

To achieve intercultural competence one
must not only learn culture but also experience
it personally (Bennett, 2009; Perry & South-
well, 2011). Ideally, language students would
be sent abroad for a time period in order to ex-
perience interculturality themselves, however
because this is not always possible, the teacher
has to work on making the classroom a stimu-
lated multicultural room. Learning in a class-
room has to be experimental and change has to
be in the center of it; through change there is
progress (Byram & Feng, 2005). Schenker’s
(Schenker’s, 2012) study explains the benefit of
exchanging e-mail transcripts between her
American students and German students as a
form of teaching intercultural competence. Not
only were they giving feedback to each other,
they saw a different point of view of things
through writing. This and many other methods
lead to direct but virtual encounter of students
of different cultures, nations and environments
which can serve the teachers but mostly the
students.

Literature review. The act of communi-
cating between people from different cultures is
considered intercultural communication (Sun,
2013). Whether this communication is not of-
fensive and successful is all based on the
knowledge of this skill at the right moment.
Every profession includes human contact and
no matter if the nationalities are alike or differ-
ent, people need to know some basic behaviors
in order to comprehend each other. The burden
and luck to teach this skill falls on the teachers
and the most practical class is: the foreign lan-
guage class. Teaching English as a foreign lan-
guage embodies the responsibility of teaching
about a globalized world and cultural ac-
ceptance; whether teachers fulfill it or not is
another matter.

Xu (Xu, 2017), in a study done with an
online writing class has encountered some
components of metacultural writing compe-
tence. The first component is: people may use
the same word in a language to express some-
thing very different when translated in their na-
tive languages, i.e. the word ‘love’ would be
used by Chinese to describe the love for a city
and a different word for the love towards their
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parents. Whereas English uses the same word
for every kind of affection towards something.
The second component is the explanation abil-
ity, which is the ability to explain why things
work in a culture the way they do. The third
component of this study is the negotiation abil-
ity which is the capacity of different nations to
negotiate intercultural concepts. The three ex-
plained components can be taught in a writing
class or during writing assignments which are
an inseparable part of each language class
while assessing them in a very practical way.
The implementation of the native culture
in the process of teaching intercultural compe-
tencies is still very debatable. The Chinese
Ministry of Education has published the curric-
ulum for teaching English in 2000, including
the explanations of the native culture as an in-
separable part of teaching foreign cultures,
however it has not been into practice fully (Ji-
nan, 2015). Usually, if there is focus on culture,
it is mostly on the target language culture and
not in the native. The present curriculum of the
Ministry of Education, Science and Technology
in Kosovo for the English classes in high
schools does include intercultural competen-
cies. A very long list of IC is presented on the
official webpage and they are required to be
fulfilled by every language teacher (Official
MEST webpage). The fourth section of the
skills that teachers have to teach is titled “Eng-
lish in the world” with the subsections: compar-
ison of languages and cultures, interactions
with the representatives of the target language
and the use of the target language for leisure
and personal enrichment. The given curriculum
is very rich on intercultural competencies how-
ever if it would have been implemented the
way it is according to law, the students that fin-
ish high school would be culturally competent.
The University of Prishtina “Hasan
Prishtina” on the other hand does not have a
particular curriculum for all language classes
but each Faculty has their own. Most of the
curricula are adjusted to the needs of the par-
ticular field, nevertheless, the language depart-
ments do teach the cultural components in mul-
tiple classes during the overall study program.
Curran (Curran, 1993), has written a book

“French for Lawyers” for students who are
leaning French but study Law. Similar adjust-
ments to the needs of the students are crucial,
since learning the terminology of the field one
is studying in is very practical towards develop-
ing other skills, therefore teachers need to be
provided with English for Specific Purposes
(ESP) materials. Curran (1993) evaluates his
students not only on language skills but also
cultural and historical events concerning the
French language, this way combining the facts
with the proper way of uttering them.

Dicey (Dicey, 1900) claims that teaching
English law is not art but a since, highlighting the
importance of learning this skill with law reports
and not books. Without dealing with legal matters
and thoroughly analyzing them, it is hard for a
language teacher to know each term and process.
Hajdu and Domonyi (Hajdu & Domonyi, 2019),
state that the English language taught in business
or translation classes has to be intertwined with
IC since no job can be done rightly if this skill is
not thoroughly used. Besides the language skills,
teachers have to be prepared to stand in front of
every kind of audience. Each field of study re-
quires at least the basic knowledge of the terms
and the process regarding that profession. Under
these conditions, teachers have to be prepared
and, if possible, professionally advised before
entering a new field of study; this could be possi-
ble through workshops or even special field train-
ings.

The importance of culture in life and pro-
fession is incomparable. Each person does
know basics of culture however very often in-
sults happen without knowing how or why it
came to them. Humans from their nature have
to readjust their behaviors based on the envi-
ronment and the company they are in. The us-
age of IC is especially needed in diplomatic
matters and connections. Its power lays in the
capacity to change and shape the community
with its perspectives and rules (Katrandzhiev,
2004: 89). Despite the fact that this skill is
teachable and important, the implementation is
always linked to: the teachers’ belief whether
interculturality and language fit together and
their ability to teach and asses it (Sercu, 2005:
165). The lack of professional trainings and a
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lot of unknown components add to the incapa-
bility of teaching IC.

In a study done in a U.S. university for ac-
ademic writing the results show that while stu-
dents were talking with their multicultural coun-
terparts, they were not realizing the changes of
behavior they were making in order to be under-
stood clearly (Chen, 2018). This, among others,
can be considered a proof that just like every oth-
er thing that is learned, firstly it is unseen, but
later on the changes are more obvious. Likewise,
students do not see their own progress immedi-
ately but after a period of time.

Norhafezah, Joyce and  Amrita
(Norhafezah, Joyce & Amrita, 2019), on their
study of IC in the workplace suggest that with-
out experiments and direct exposure of students
towards cultural matters they cannot advance in
this skill. Therefore, the students were assigned
to observe global workplaces for 20h a week
for 7 weeks. The students were able to identify:
the enhancement of their communication skills,
a comparison of work ethics of different cul-
tures, challenges certain cultures had during
their work time and their own opinions towards
intercultural communication. When students
are faced with a workplace, multiple compo-
nents occur, and sooner or later they will enter
the work world. If there is no possibility of ex-
ercising 1C during studies, they certainly will in
their workplace. It occurs that the accent one is
speaking in can cause misunderstandings while
working, and co-workers have to adjust their
way of speaking due to the needs of others (Ev-
ans, Suklun & Nunn, 2017). Variations of
speaking is the second thing a person is dealt
with when seeing someone. After the body lan-
guage, the way one speaks gives a tone to the
overall mood of the conversation. One needs
not to forget that communication resolves
around changes and progress, therefore a small
daily improvement will lead to a more cultural
aware individual.

A study conducted about the power rela-
tionship between workers and the ways this
could interfere in their daily lives shows that
tension is easily created when requests or or-
ders are made, therefore the right face-work
approach would deflect from problematic mat-

ters (Li, 2016). The workplace is always unpre-
dictable therefore it would be very good if stu-
dents would be prepared to withstand difficult
situations and act using emotional intelligence.

Emotional Intelligence is referred to the
ability of managing one’s own emotions in dif-
ferent environments (“Emotional Intelligence”,
n.d.). This means that even when emotions are
triggered by external forces, one has to be pre-
pared to act rightly. Cultural clashes can cause a
lot of emotional baggage and therefore the com-
bination of these skills is the road to successful
communication. Business students have to be
prepared to work and function in a foreign culture
even if they are not welcomed by the later (Fall,
Kelly, MacDonald, Primm & Holmes, 2013).
Ideally, everyone would be treated equally, how-
ever uncomfortable situations will be always part
of the daily and work life. Therefore, teaching
acceptance to business, law, architecture and all
kinds of students is the task of every and not only
language teachers.

Research methodology. The methodolo-
gy section of this paper consists of an explana-
tion of how the research is done. The selected
participants, the method of data collection from
various institutions along with the methods and
activities that were used during the research
will be explained in the section below.

Aims and Objectives

—This study aims to thoroughly explain
the importance of teaching intercultural com-
munication.

—The data collected by the Law students
will help in creating an idea of what needs to be
improved and how.

This research aims to identify the missing
methodologies in an English Classroom regard-
ing Intercultural Competencies. It is of the ut-
most importance to teach culture along with
language since the right terminology is strongly
linked with a cultured behavior. Until recently
only the United States have been related with
the term Melting Pot “a place where a variety
of races, cultures, or individuals assimilate into
a cohesive whole”, however Europe has been
moving in the same direction for some time
now (“melting pot,” n.d.). This is a very strong
reason for moving towards more modern meth-
odologies in language classrooms in order to be
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up to date with the world and build healthier
cooperation.

Materials. The used materials for this
paper are various scientific papers, books re-
garding IC and the book used by the Law Stu-
dents of the University of Prishtina “Hasan
Prishtina”: “English for Lawyers” — Dunja M.
Vican, Zlata Pavi¢ and Branko Smerdel 2005,
Zagreb, Croatia.

Participants. The sample of this research
consist of sixty-eight students from the Faculty
of Law due to the tendency of them being in-
volved in legal matters which may include dif-
ferent nationalities. An additional reason is be-
cause people of this profession will defend var-
ious cultures in court and will deal with legal
matters daily therefore, they need to have a
basic understanding of the impact that culture
has in a person. The knowledge and awareness
of intercultural competencies for this particular
profession is of the upmost importance.

Instruments. As a means of collecting
data, a questionnaire was used. Data was col-
lected through the questionnaire and then ana-
lyzed through percentages and coding the open-
ended question. The benefit of a questionnaire
is that one can collect wanted data with a large
sample quite easily (Jones, Baxter & Khanduja,
2013). The questionnaires were distributed
online due to the inability of doing it physically
as a result of the happenings in the world in-
cluding the world pandemic. A Google Form
has been created and all answers were success-
fully taken. The questionnaire consists of 15
questions: 2 demographic questions, 12 ques-
tions with options and an additional open-
ended question.

The questionnaire was created to get a
clear view of how informed students of the
Faculty of Law at the University of Prishtina
“Hasan Prishtina” were for the significance of
intercultural communication. Moreover, how
much does the University invest in them in or-
der to develop in this field and if it really is a
lack of interest from students or rather materi-
als and opportunities.

Procedure. This research has used a
mixed method approach, with sixty-eight facul-
ty students of the University of Prishtina “Ha-

san Prishtina”. The combination of the qualita-
tive and quantitative methods of research is
recognized as the mixed method (Aramo-
Immonen, 2013). Additional information has
been collected by the institutions regarding cur-
ricula and trainings related to the field of study.
After the results of the questionnaires a com-
parison was done to the curriculum of the Eng-
lish classes in the high schools in order to see
whether they were prepared for the English
classes at the University. The curriculum from
the Ministry of Education, Science and Tech-
nology have been analyzedon the basis of the
cultural competency elements and a conclusion
was formed.

Results and data analysis. The data
analysis section of this paper is presented in
two sections. The first section includes the re-
sults the questions from the questionnaire, the
second section is the analysis of the book used
by the students of the Law Faculty and the in-
terpretation of the results. The book “English
for Lawyers” written by Dunja M. Vican, Zlata
Pavi¢ and Branko Smerdel (Dunja M. Vican,
Zlata Pavi¢ & Branko Smerdel, 2005) in Za-
greb and the significance behind analyzing the
book lies in understanding why the students
have shown the final results.

Results from the questionnaire. The
majority of the answered questionnaires are
from Female (76.5 %) students of this faculty,
where the total number of participants was 68,
where 25 (36.8%) where first year students, 14
(20.6%) second year students, 19 (27.9%) third
year students and 10 (14.7%) fourth year stu-
dents. The availability of first year students was
much higher than the fourth-year students. The
answers to question 3 show that the majority of
students strongly believe that English will serve
their future however 4 (5.9%) responded that
they strongly disagree with the statement.
When the students were asked whether the
knowledge of the target language is important
the majority agreed and only 1 (1.5%) student
disagreed. The collected answers are to a cer-
tain extend controversial since all options got
chosen, however the detailed analysis of why
the results are this way will be explained in the
data analysis section of this paper.
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In the given statement: | am familiar with
some rules of behavior in some European coun-
tries, the students have shown the same results
for the often and sometimes option with a per-
centage of 39.7 (27 students). Only one student
has chosen the option never leaving it with a
1.5 percentage. The answers to question 7 have
a varied set of answers however with a tenden-
cy of rather moving towards the positive an-
swer of always, often and sometimes. Only
22.1% have answered with rarely and never.
The collected answers to question 8 show that
the majority of students agree with the stereo-
type that Albanians are prone to being trustwor-
thy with an opposing thought as well of
13.2%.The answers to question 9 show a higher
percentage in the options sometimes and rarely,
to a certain extend similar with question 8 with
which it had a linked meaning, however the
option never is more strongly emphasized in
this question compared to the 8™

The answers to question 10 vary from
each other however a part of the students an-
swered that they would not know how to be-
have in court hearings with European citizens
nevertheless 61.7% believe they would know.

Question 11 was constructed in the purposeful
way to test the students and the option Always
has taken the most votes from the students
which means: the majority of students support a
behavior which is simultaneous besides the na-
tionality difference. Only 10.3% of students
state that they would rather not behave in the
same way.

This question had an additional open-ended
question asking why the students gave the above-
mentioned answers. These answers where coded
and the findings are presented below.

Fig. 2 is a clear portrayal of the coded an-
swers, showing that 43.9% of the students be-
lieve that no matter who is on the table, they
would speak in the same way to each of them,
relating this to equality and human rights.
Some students (10.6%) have answered that us-
ing English with people from other countries is
the key to being understood but have not given
the precise answer to the asked question.
Moreover, only 9% have stated that no matter
the differences between nationalities they
would try to be neutral and act with respect ac-
cording to the circumstances.

Open-ended question: WHY?

10,60%

10,60%

43,90%

Same - Equality
English as an International
Language
Conforming to others' differences
m Neutral - Respectful
H Others should conform me
B Acknowledgement of cultural

differences

B Same Behaviour - No given reason

Fig. 2 Students’ answers to Question 11.1

A small number of students (9%) have
stated that they would wait for the response of
the others as a guide to how to treat them. If the

other people would not be interested in the stu-
dent’s culture the latest would not be either in
his/hers. Since humans have to adapt to each
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other for collaboration and life in general,
10.6% of the answers were pro to act in a con-
forming way always based on the surroundings.

Moreover, 3% of students have not un-
derstood the question and another 9% have
stated that they would speak in the same way
with each different nationality but have not at-
tached any reason to it. One of the smallest
percentages (3) was taken from the students
that answered that they would behave different-
ly due to cultural differences, which is the most
correct answer.

The answers to question 12 show that the
majority (95.6%) consider using the interna-
tional language (English) when they don’t
know other languages meaning that they
wouldn’t see it as a barrier but rather as a solu-
tion. The results of the last question where
positive since the majority of students voted
that they would like to learn more about other
cultures for personal and professional use. Only
1 (1.5%) student strongly disagreed with this
statement.

Data analysis. Evaluating the intercul-
tural competencies has been the main goal of
this research. Since these skills do affect the
lives of the students internally, they have to be
taught as a practical tool for the future. Differ-
ent cultures are living now nearer each other
than ever before and language classes “have to
be more complex and rich” (Sercu, 2005). The
interpretation of the research results will follow
in this chapter along with a few suggestions
regarding the teaching of the intercultural com-
petence skill.

The need for intercultural competencies
in Europe, which is multiethnic, is still present
and has to be worked upon (Pappenheim, 2006:
69). Serving as an international language, the
English language has become a bridge between
cultures and nations, and since the study is fo-
cused on teaching IC through this language,
questions were constructed in the same direc-
tion. The questionnaire comprises a question of
whether this language is a crucial component to
the students’ future, and the vast part (67.7%)
of the students have agreed. Most of the
world’s scientific works are published in Eng-
lish and it is most studied second language in

the world (Altbach, 2007). Its popularity has no
doubt therefore the students have been quite
aware of this fact, linking it to the concept of
globalization which is getting closer at a faster
pace each day.

Some interesting results have occurred
during the analysis of the questionnaire an-
swers of this study. The responses of whether
American/English culture is taught by the lan-
guage teacher at the Faculty of Law has got
controversial results since each of the Likert
scale options have reached a lot of votes. Nev-
ertheless, the option “sometimes” has got the
highest percentage (33.80). With the given an-
swers, students show a lack of certainty of what
has been explained during the English classes,
this could be either for the fact that they missed
the class or the lessons haven’t been culture
centered.

Likewise, question 7, is also debatable
from the answers since this one is related to the
knowledge of intercultural communication tak-
en from the language classes and the results
show a variety of answers applying to all op-
tions. The biggest question mark in these re-
sults is set to the point of why the perception of
the students are so different when they have all
gone through the same curriculum of English
classes in the Faculty of Law. Therefore, an
analysis of the curriculum followed and based
on the English language book, cultural issues
have been mentioned only in reading compre-
hension exercises. The exercises were mostly
grammar based and the book in itself does not
comprise enough cultural issues. The combina-
tion of missing classes and the curriculum that
is not fully compatible with IC confused the
students and caused the high gap between these
answers.

“English for Lawyers” written by Dunja
M. Viéan, Zlata Pavi¢ and Branko Smerdel
2005 in Zagreb, Croatia, is an ESP (English for
Specific Purposes) based book. The content of
it is mainly a description of the terminology
which is needed in the law profession and the
processes that the law students need to be
aware of. English as a foreign language is
taught only two semesters, two classes per
week, and the curriculum is quite overloaded
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with the terms; intercultural competence could
only be touched as a theme but not covered ful-
ly. However, classes could be more culture ori-
ented where students learn law and culture in a
parallel approach.

The answers to question 10 show a high
level of confidence from the students since
most of them (38.20%) have stated that they
would know how to behave correctly in a court
session with European, however the same have
pointed out that they would behave in a same
manner (57.40) with different nationalities
when dining with them. These answers, again,
show that the students have misperceived the
concept of IC and have wrongly judged their
cultural competencies. The results are disputa-
ble due to the lack of cultural material they
have had during their studies and the lack of
cultural clash experiences.

The results of the open-ended question
show that the majority of students have looked
at the issue of whether the communication
should be the same with different nationalities
as a human rights-based question. 43.9% of
them have given various reasons of why hu-
mans should be treated the same even though
the question had a completely different direc-
tion. Only 3% of the open-ended answers have
a strong understanding of why the communica-
tion between different cultures should be dif-
ferent. These answers gave a short but thorough
comprehension that the difference in communi-
cation is critical to moving a step forward and
not cross any cultural barrier. Yet, 9% of the
students have chosen to answer in a defense
mode, linking the example of dinning with dif-
ferent nationalities that the latest should con-
form them and not vice-versa. Linked with the
fact that these students study law, the concept
of equality has been very much misunderstood
and this mirrors a major lack of intercultural
competencies. It is of the utmost importance for
these students to learn and master this skill.
Culture is the key to diplomat’s success since
the right usage of it turns the audience into fol-
lowers (Katrandzhiev, 2004: 89). Likewise, it
can turn law representatives into sympathized
people by the overall community and make
them successful in their work.

Some scores taken from the questions
state that the students are aware of the misun-
derstandings between cultures because of cul-
tural differences, yet opposing with the overall
analysis of their competencies. The law stu-
dents do not show high understanding of IC
and its importance however they show readi-
ness to learn it for their personal and profes-
sional use.

After the analysis of the results of the
questionnaires, a few suggestions will be pre-
sented concerning methodologies of teaching
Intercultural competencies:

a) Teaching IC through literature

Reading is not only pleasing for a person;
it is very productive in many aspects as well.
As language teachers, we are all faced with
some resistance from our students when it
comes to assigning certain long readings, how-
ever, it can serve as a gate towards a deeper
cultural understanding. Burwitz-Melzer (2001),
has conducted a research regarding IC with a
group of students in Germany. Through a text
for Mexican migrant workers, the students were
faced with cultural blocks, prejudices, misun-
derstandings and within this process they were
testing their own attitudes towards the situation.
It is not necessary for a teacher to only follow
the class book, with a bit of creativity, extra
worksheets and materials, all skills can be cov-
ered during a semester. With a reading task, a
teacher can experiment as much as he/she
wants, since it gives the opportunity to assign
various tasks, such as:

—comment the text with your own words,

—identify the cultural components of the
text,

—highlight the prejudices in the text,

—write an essay concerning the same cul-
tural problems,

—describe the feelings of the characters,
etc.

This method would be very productive in
every language class since through reading-
comprehension tasks, students are faced with
various skills at the same time and they are es-
pecially exposed to cultural differences.

Some students consider literature and
reading as the most entertaining part of the
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class (Naranci¢-Kova¢ & Kaltenbacher, 2006).
Heading into a task with a good mood brings
likewise results. Henceforth, students will be
relaxed and will gain knowledge in the process
of reading what they like. In these scenarios,
the teacher’s task is to comment the reading on
multiple perspectives, through active discus-
sions and games which will entertain and teach
the students.

b) Teaching IC through art and history

Including the culture, history, art and fea-
tures of the target country in the language
teaching classroom enforces the importance
and understanding of the language (Kramsch,
2013). History and the core values of a country
are a clear representation of its nation. Students
have to differentiate and accept why cultures
act the way they do. Chinese people tend to vis-
it their relatives without informing them be-
forehand however western cultures usually set
an appointment (Sun, 2013: 373). The way of
living is connected to art, history and especially
language usage since it is a mirror of a major
part of a person, therefore teaching a foreign
language is inseparable to other components.
Intertwining these minor details with culture
does open multiple world perspectives even if
students are not there physically.

Through teaching history events, teachers
can explain grammar tenses and exercise in a
very practical way. Using this method will not
put either skill on the spotlight for students and
will make them feel as if they are learning only
one. The accumulation of cultural competen-
cies will happen continuously and changes will
be long-term.

c) Teaching IC through project-based
learning

We learn best by doing — this is very true
in every aspect of life. Project-based learning is
“learning by doing”, and is a very preferable
technique of language learning (Tseng & Yeh,
2019). This technique focuses mostly on the
process that students go through while learning
something new. A theme has to be set by the
teacher in accordance with the students so the
later will work on it for a certain period of time
(usually a semester). This way a lot of skills
can be integrated with multiple assignments

and a final summarized project. Since Kosovo
has 5% minority population, an interesting as-
signment would be to explore the ways of liv-
ing, schooling and working of these cultures.
Students would be directly faced with the dif-
ferences and challenges IC brings with it and
learn more outside of class than within.

d) Foreign language teachers should
mirror intercultural competencies

Only when teachers see the learning and
teaching process of the foreign language as in-
tercultural, will they be able to reflect and em-
bed the skill to their students (Sercu, 2005:
181). Teachers have to be taught themselves
first in order to teach and reflect it. However,
rarely do we experience teachers who have
been educated for intercultural competencies.

The professor who enters the class in a
positive and accepting manner, treating every-
one fairly and rightly will be respected and
looked upon. If the professor is a reflection of
what he/she expects from students it is easier
for them to follow. Therefore, besides the cur-
riculum and explanations, the attitude of the
professor towards students will teach the later a
lot about culture and behavior.

e) Assessing IC

Assessing cultural knowledge is not as
simple and straight forward as assessing a test.
Since intercultural competencies include a
number of values which have to be measured,
the best and most practical way would be using
formative assessment. Formative assessment is
the continuous assessment of students during a
semester; this way students get assignments
more often but smaller and teachers have the
opportunity to change the instructions based on
the students understanding (Boston, 2002). Us-
ing essays, presentations, project-based learn-
ing will lead to a cultural aware classroom and
a successful one, and this way teachers would
have a scheme on how to evaluate students. If
teachers get uncreative on what methodologies
to use, books and the internet are the vastest
sources of ideas and experiments which will
lead to a very bright full classroom.

Conclusion. Hypothetically, if there were
a world without cultural competencies, would
we be able to co-exist? This fundamental ques-
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tion has to be asked since only if we think
about the non-existence of this skill do, we re-
ally see the benefits it brings along. Theoreti-
cally, this world managed to work even when
humans were not able to exchange goods with
foreigners but whether it was practical is debat-
able. The human species did indeed evolve and
successfully created a bond that has showed
priceless benefits in the world in the era which
IS moving towards academic needs for commu-
nication and cooperation.

Intercultural competence is considered to
be the ability to behave and communicate in a
correct way when being with people from dif-
ferent cultural backgrounds. It is the foundation
of each human being. Halls’ (Halls’, 1976) ex-
planation of the high and the low context are a
clear mirror of how language functions and
where the barriers are more likely to be set. The
significance lies on understanding the time
concept used by cultures as well. Some nations
fall into the category of monochromic time us-
ers and others into polychromic. If people’s
timing is not respected during life and business,
the likelihood for conflicts to arise is quite high
and the communicative parties will not be satis-
fied with each other, therefore no cooperation
will happen at any stage.

Students have to be taught skills like the-
se in school and college. This study was mainly
focused on the knowledge law students at the
University of Prishtina “Hasan Prishtina” have
on intercultural competencies. A questionnaire
was used as a tool of gathering the data for the
study with a sample of 68 students. Various
questions were set to identify the awareness of
this skill and the level on which has been
taught. After thorough analysis, the results
show that the law students are not taught IC
and do have little knowledge regarding the
concepts of it. The study has been contradicting
in the part where the analysis was concentrated
in the past knowledge these students have
brought to the classroom. The analyzed curricu-
lum of the high schools shows a high level of
Intercultural competencies. Not only have the
teachers had the duty to teach this skill, the
books where filled with exercises and chapters
regarding IC. It is acceptable that students will

forget through the passing of time, however IC
falls into the category of skills that is deeply
integrated in the human psychology and needs
to be used while we talk and walk. Even if they
were not aware of the term Intercultural com-
munication, these students had to have basic
knowledge of cultural differences before enter-
ing University.

An interesting finding was the human-
rights point of view of the law students. Ques-
tions that were constructed with the focus on
finding the cultural awareness level were treat-
ed as human rights questions. When asked if
the treatment of people would be different
based on their nationality, a vast number of an-
swers were against it. In the open-ended ques-
tion, the reasons were mainly that each human
has the same rights and has to be treated the
same. The profession in which they will soon
be finding themselves does require a high level
of tolerance and IC is the skill that would be
easily incorporated and needed.

All the questions were successfully an-
swered during the study and the hypothesis of
the paper were also almost fulfilled. Three hy-
potheses have resulted to be correct, however
the one which states, that teachers would be
ready to use IC if they would be trained on it,
was not due to the limited resources of finding
out. Students do unfortunately lack the suffi-
cient content to be culturally aware and gaining
the skill through experience is also available
only for a small number of students. The ana-
lyzed curriculum does not fulfill the 1C needs
and teaching the skill does not exclude other
important skills it actually reinforces them.

Few suggestions were given on how to
implement this skill into the language class-
rooms including teaching IC through: literature,
art and history, project-based learning and the
reminder that foreign language teachers should
mirror intercultural competencies themselves
before teaching them. If the class needs to be
successful, the teacher has to mirror what
he/she is trying to teach. Language classes are
considered the best place to integrate IC since
through learning language one learns the func-
tion of it, the structure and the right usage. It is
the teachers’ duty to try and teach this skill us-
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ing experimental methodologies however, an
additional method of learning IC would be
sending students for a semester abroad in order
for them to face cultural differences and fun-
damentally learn them. Assigning books, pro-
jects, and drawings touches upon a lot of
spheres and creates multiple skill learning at
the same time, and all these wonderful things
can be learned in a language classroom.

Limitations. During the compilation of
this paper, only a few things haven’t proceeded
the way they were planned. The questionnaire
was planned to be distributed physically and
the sample to be larger, however due to the in-
ability of doing so, the questionnaire was elec-
tronic and the sample smaller. The Ministry of
Education, Science and Technology has got
only the curricula of the high schools of the
country and not a standardized one for the Uni-
versity. Each Faculty has got a separate cur-
riculum but no data was found of a generalized
one which has to be followed, this way each
language professor decides what is best for the
classroom without having a state template to
follow.
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