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Abstract: At the moment, institutions of higher education are responsible to address
the essential task of training a teacher with high level of self-comprehension and
awareness of his/her /her profession’s personal and social importance, who can be re-
sponsible for the results of his/her /her professional activities — in other words, have a
well-formed reflexive attitude, which will allow him/her to be an active member of
professional-and-teaching activities. The strategy of development of professional edu-
cation reveals the need for training a bachelor of pedagogical education, capable of
consciously and effectively carry out professional activities. This situation required the
search for new approaches and the development of effective technologies for the pro-
fessional training of the future teacher of a foreign language. The article presents the
authors’ technology of realization of pedagogical conditions (actualization of reflexive
life experience of a future teacher of a foreign language in situations of pedagogical
interaction by means of problem-variable construction of lessons; involvement of the
future foreign language teacher in educational professionally-oriented activities
through the solution of reflexive and professional tasks; the use of interactive forms of
training to work out the reflection algorithm as a means of entering into a reflective
position of the future foreign language teacher). The article describes the authors’
technology of realization of academic conditions of reflexive attitude formation for a
prospective foreign language teacher in the course of professional training, which
promotes the effective solution of the above-mentioned task.

Key words: reflexive attitude formation; academic conditions; professional training;
prospective foreign language teacher.
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AHHoTauus. B HacTosee Bpems BbICIIAs MIKOJa OTBETCTBEHHA PEIIaTh aKTyalbHYIO
3a/a4y TOATOTOBKM YUYWTENsl C BBICOKMM YpPOBHEM CaMOCO3HAaHHS M OCO3HaHUS
JUYHOCTHOM M OOLIECTBEHHOW 3HAYMMOCTH CBOEH mnpodeccuu, crocoOHOro HEeCTH
OTBETCTBEHHOCTb 3a €€ PEe3yJbTaThl, TO €CTh CO C(HOPMUPOBAHHOU peQICKCHBHON
HO3MLKEH, YTO MO3BOJIUT €My ObITh AKTHBHBIM CYOBEKTOM HPO(GECCHOHAIBHO-

Iearoru4ecKkomn JIEeATEIIbHOCTH. O6o3HaueHHas CTpaTerus pa3BUTHUA
npodecCHOHATIBLHOI0 00pa30BaHus BBIABISIET HEOOXOJUMOCTh IOJArOTOBKU OakaiaBpa
NEeIaroruyeckoro  o0pa3oBaHMs,  CIIOCOOHOTO  OCO3HaHHO W 3(PPEKTHBHO

OCYIIECTBIISATh MPO(ECCUOHANBHYIO JEATENbHOCTh. Takoe MojoxeHue moTpedoBaio
MOWCK  HOBBIX  MOAXOJOB W pa3paboTky AP EKTHBHBIX  TEXHOJIOTHUHN
npodecCHOHANBHOM MOATOTOBKH OYIyIIEero y4uTeds HHOCTPAHHOTO si3bIka. B craThe
MPE/ACTABICHA aBTOPCKAas TEXHOJIOTHS pealn3alid TeJaroruyeckux  yCIOBUM
(akTyanuzamusi  pe(IEKCMBHOTO  JKU3HEHHOTO  OMbITa  OyAylIero  y4uTens
MHOCTPAHHOTO $13bIKa B CUTYAlUSIX MEJAarOru4eckoro B3auMMOJEHCTBUS MOCPEICTBOM
MpoOJEMHO-BAPUATHBHOTO TOCTPOCHUSI 3aHSTHI; BOBJIEYEHUE OYAYIIETO YUYHUTEIS
WHOCTPAaHHOTO  s3bIKa B y4yeOHY0  mpodeccHOHATbHO-OPHEHTUPOBAHHYIO
JEATETLHOCTh TOCPEJICTBOM DPEIICHHUS PEQPIIEKCUBHO-TTPOPECCUOHANBHBIX — 33]1a4;
UCTIONIb30BAaHNE WHTEPAKTUBHBIX (OpM OOy4deHHs MJii OTpabOTKH alropuTMa
pediekcun Kak cpeicTBa BbIXOJa B PEQIICKCHBHYIO TMO3HIUI0 OYIYIIETO YYUTENS
WHOCTPAHHOTO sI3bIka) (OPMHUPOBaHUS PEPICKCHUBHONW MO3ULIMU OyayIIEro y4uTems
MHOCTPAHHOIO SI3bIKa B Mpolecce NpodhecCHOHaIbHONU MOATO0TOBKH, CIIOCOOCTBYIOMIAs
3¢ (HeKTUBHOMY PEIICHUIO BBIIIE YIIOMSIHYTOU 3a/1a4H.

KutoueBble cinoBa: peduiekcuBHas MO3UIMS, NIEIaroTHYECKUe yCIOBHs, Tpodeccro-
HaJbHAS MOATOTOBKA, OYIYIIUI YIUTENh HMHOCTPAHHOTO S3bIKA.

Introduction. At the present stage of its
evolution, the society is focused on the
formation of a XXI century individual who can
be an active member of his/her activities.
Therefore, the society raises a number of high-
priority tasks including the innovation of all
aspects of educational policies that address the

enhancement of the reflexive potential of
education.

By prioritizing state education policies
and setting their development strategy and
directions, the national doctrine of education in
the Russian Federation determines the crucial
role played by the teacher in the achievement
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of educational goals and the support of various
forms of students’ self-management. The
Concept of the Federal target program of
education development for the 2016-2020
period recognizes the importance of ensuring
“the conditions for effective development of
Russian education that is focused on forming
competitive human potential”.

The high-priority tasks defined by the
Federal State Standard of Higher Education for
training  program  44.03.05  “Teachers’
Education” (with two profiles) (bachelor’s
degree) are described as the formation of
willingness to realize the social importance of
the selected profession, the ability of self-
management and self-sufficient vocational
training among students, the development of
motivated attitude towards teaching activities
and individual-and-professional growth
planning.

Under such conditions, institutions of
higher education need to address the task of
training a teacher with a high level of self-
comprehension and awareness of his/her
profession’s personal and social importance,
who can be responsible for the results of his/her
professional activities, which will allow
him/her to be an active member of
professional-and-teaching activities.

The identified strategy of vocational
education development reveals the need to train
a bachelor of teacher education who can
perform  his/her  professional  activities
consciously and effectively. It is natural that
such a provision required searching for new
approaches and developing effective techniques
of professional training for a prospective
foreign language teacher.

Main part. Studying the reflexive atti-
tude problem with respect to a prospective for-
eign language teacher as a holistic phenomenon
and identifying academic conditions of its ef-
fective formation allowed us to develop and to
realize the technique of reflexive attitude for-
mation for a prospective foreign language
teacher, where the respective conditions were
evaluated.

Some fundamental factors of professional
training process include educational techniques
that ensure integrity and personal and socio-

economic practicability. For the purposes of
our study, sharing the same point of view with
I.F. lsayev, V.A. Slastenin, A.l. Uman,
V.P. Bespalko and others, we describe academ-
ic techniques as a means and process of com-
munication based on a specific system algo-
rithm of interaction between academic process
participants.

The technique of reflexive attitude for-
mation process for a prospective foreign lan-
guage teacher is based on realizing the follow-
ing academic conditions:

— actualizing reflexive life experience of
a prospective foreign language teacher in a sit-
uation of academic interaction by means of
problem-and-variable-based structuring of les-
sons;

— involving a prospective foreign lan-
guage teacher in profession-oriented activities
by solving reflexive-and-professional tasks;

— using interactive forms of education to
develop the algorithm of reflexion as a means
of reaching the reflexive attitude during profes-
sional training of a prospective foreign lan-
guage teacher.

Effective, relevant and intended for-
mation of any system requires some time.
Therefore, the identified academic conditions
of reflexive attitude formation for a prospective
foreign language teacher must be realized
throughout the professional training period.

We worked on the reflexive attitude for-
mation during the professional training of pro-
spective foreign language teachers at the
School of Language Studies and Translation
(2006-2014), the Institute of History, Philology
and Foreign Languages (2014-2016) and the
Institute of Humanities in Education (2016-
2017) of the FSBEI of Higher Education
“Magnitogorsk State Technical University
named after G.I. Nosov” when studying the fol-
lowing professional cycle disciplines under the
Federal State Educational Standard for Higher
Education (FSES HE): “A practical course in
the first foreign language” (1st year), “An in-
troductory audio course” (Ist year), “Practical
training in acquiring primary professional
skills” (2nd year), “A practical course in the
culture of verbal communication (first foreign
language)” (between 3rd and 5th years), “Intro-
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duction to the theory of intercultural communi-
cation” (4th year), “Theory of teaching foreign
languages (first foreign language)” (4th and 5th
years) and “Teaching practice”. The focus and
the resources of the described academic disci-
plines encourage dedicated student involve-
ment in the problem under study and ensure
optimum conditions for effective reflexive atti-
tude formation with a prospective foreign lan-
guage teacher.

The developed practicum on forming a
reflexive attitude for a prospective foreign lan-
guage teacher serves as a key tool for realizing
the array of academic conditions. This repre-
sents an additional part of the curriculum sys-
tem of the following professional cycle disci-
plines under FSES HE: “A practical course in
the first foreign language”, “An introductory
audio course”, “Practical training in acquiring
primary professional skills”, “A practical
course in the culture of verbal communication
(first foreign language)”, “Introduction to the
theory of intercultural communication” and
“Theory of teaching foreign languages (first
foreign language)” and includes reflex-focused
practical activities, reflexive tutorials, diagnos-
tic tests of reflexive nature, reflexive portfolio
and a teaching practice diary for students from
faculties of foreign languages.

Prior to evaluating the technique of real-
izing academic conditions for the formation of
the prospective foreign language teacher’s re-
flexive attitude in practice, teachers from the
University’s School of the English Language
were interviewed to determine the role and the
importance of reflexive attitude for prospective
foreign language teachers and the need to
achieve a higher level of reflexive attitude in
the course of professional university training.

Based on the survey findings it was de-
termined that foreign language teachers had a
general understanding of the reflexive attitude
phenomenon among prospective foreign lan-
guage teachers and the significance and the rel-
evance of this phenomenon were identified.
Thus, the importance and the significance of
reflexive attitude formation among prospective
foreign language teachers in the course of pro-
fessional university training was recognized by
the majority of the teachers (85%), 5% of the
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teachers could not see any point in that and
10% regarded the fact of reflexive attitude for-
mation positively rather than negatively. Teach-
ers observe the importance of reflexive attitude
formation among prospective foreign language
teachers in their conscious self-perception as a
prospective teacher of this profile, their attitude
to the members of academic interaction, the
profession of a teacher and the “Foreign lan-
guage” discipline which, in the best possible
way affects, first of all, the quality of the stu-
dent’s foreign language potential, establishes a
setting for its further growth, develops self-
analysis, self-cognition and self-improvement
abilities and provides focus on further personal-
and-professional self-development.

The technique of reflexive attitude for-
mation for a prospective foreign language
teacher that we have developed represents a
reflexive practicum consisting of various tasks,
tests and workshops of reflexive nature. The
reflexive practicum features the conformity of
developed and selected tasks, workshops and
tests to the content of the curriculum for FSES
HE discipline courses used as a scope for our
reflexive attitude formation, which makes it
easy to use by foreign language teachers; the
presence of improved reflexive portfolio for-
mats of a prospective foreign language teacher
and the availability of the teaching practice dia-
ry form.

Technique goal: forming a reflexive atti-
tude with a prospective foreign language teach-
er in the course of professional training.

Technique objectives:

- developing certain personal and profes-
sionally important qualities of a prospective
foreign language teacher;

- encouraging the development of reflex-
ive abilities of a prospective foreign language
teacher;

- ensuring the reflexive focus of language
activities during practical training in foreign
language;

- providing for reflexive environment
which stimulates students’ self-cognition and
understanding of their actions;

- stimulating the achievement of high de-
gree self-perception as a student from the
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school of foreign languages or a prospective
foreign language teacher;

- forming a setting for personal develop-
ment and improvement of self-perception as a
student from the school of foreign languages or
a prospective foreign language teacher.

Actualizing reflexive life experience of a
prospective foreign language teacher in a situa-
tion of academic interaction by means of prob-
lem-and-variable-based structuring of studies
means creating the required condition for forming
his/her reflexive attitude. With regard to the
“Practical course in the first foreign language”
discipline this condition was fulfilled in the fol-
lowing way. Since, in the context of our study,
the reflexive life experience referred to the part
of life experience associated with the formation
of personal self-awareness of the prospective
foreign language teacher during his/her interac-
tion with the society, we believed that the fol-
lowing was necessary first and foremost:

- selecting such problem-related subjects
and creating such problematic situations which —
when discussing them and searching for their
solution — enabled the prospective teacher to be
fully aware of his/her  personal-and-
professional qualities and the nature of his/her
academic-and-professional activities with all of
its positive aspects and, more importantly, chal-
lenges; and to realize his/her real attitude to-
wards the participants of academic interaction
(children, colleagues and parents), the profes-
sion of a teacher and the specifics of the “For-
eign language” discipline;

- providing for authentic and personally
relevant context realized by means of maximum
consideration of students’ needs, interests and
personal traits. We provided students with the
possibility to select materials on studied subjects,
thereby realizing every student’s active subjective
attitude supported by his/her life experience;

- organizing activities in small groups
with the aim to involve every student in the
process of foreign-language communication, to
create natural environment and to encourage
revealing and development of every student’s
reflexive abilities;

- applying methods and techniques which
promote the achievement of reflexive attitude
by the student to solve problem-related tasks

requiring reflexive activeness which implies
personal traits that reveal the interaction be-
tween the student’s personal ego and the exter-
nal reality with the purpose to actualize the
adaptive potential.

Based on the above we proposed a number
of subjects as part of the syllabus for ““A practical
course in first foreign language” and “A practi-
cal course in the culture of verbal communica-
tion” — which were basic disciplines throughout
the 5-year course — each year while we taught
them. The selection of subjects was determined
by defining “reflexive attitude” in the context of
our study as “a system of conscious attitudes
that a prospective foreign language teacher had
towards himself as a prospective teacher of for-
eign language, towards the members of aca-
demic interaction, the profession of a teacher
and the discipline of Foreign language”. This is
why the content and the nature of the subjects
are linked with the object of the prospective
foreign language teacher’s personal attitude
under formation. This results in the following
observed link between the subject content and
the objects of the prospective foreign language
teacher’s personal attitude system under for-
mation: year 1 — personal self-perception as a
prospective foreign language teacher; year 2 —
attitude towards academic and professional ac-
tivities; year 3 — attitude towards the members
of academic interaction; years 4 and 5 — attitude
towards the profession of a teacher and the disci-
pline of “Foreign language.”

The reflexive life experience of a pro-
spective foreign language teacher in the course
of professional training was actualized not only
by means of thorough selection of problem-
related subjects for discussion but also by using
an array of techniques such as ranking, creative
situation development and using incomplete
sentences, differences in opinions and discus-
sions.

In the context of the “Appearance and
personality of a perfect foreign language teach-
er” subject the students were offered to listen to
some authentic information (a fragment from
the “Who am [?”” TV show), where four experi-
enced foreign language teachers — including
two teachers from the Oxford university and
two from private British schools — described
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their opinion on the appearance and the person-
al-and-professional qualities that a foreign lan-
guage teacher must have in order to serve as an
example for his/her students. Having said that,
every teacher had a different point of view,
which often conflicted with others. For this rea-
son, when the listening was over, the students
were asked to select one of the described points
of view or come up with an alternative one. As
a result, several points of view were also
formed inside the group of prospective foreign
language teachers and the image of a perfect
foreign language teacher with inherent profes-
sional-and-personal qualities was defined at the
end of the discussion. As the final step, the stu-
dents were offered to conduct a self-analysis
and to determine whether they possessed such
qualities.

Therefore, when solving the set problem
the students had to, one way or another, use,
firstly, their personal life experience (images of
school teachers of foreign languages, tutors and
movie and fictitious heroes; identifying positive
and negative aspects of their appearance, be-
havior pattern and professional qualities) and,
secondly, their reflexive life experience — the
ability to imagine themselves in the place of the
teacher they liked, the one whose image was
memorized and who generated interest in the
professional activities of a teacher.

After fulfilling this condition, the stu-
dents were offered to imagine themselves in
such real-life problematic situations that could
be resolved by demonstrating their profession-
al-and-personal traits and assessing themselves
as a person who was a student (“I am a student
of the School of Foreign Languages™) and a
person who was a prospective foreign language
teacher (“I am a future teacher of foreign lan-
guage”). Problematic situations were based on
the system of psychological exercises.

Students were also offered creative tasks
including role playing games where, apart from
verbal and cogitative activities, the participants
were supposed to demonstrate their reflexive
activeness. After some preliminary home-based
preparation which ensured effective and thor-
ough actualization of one’s personal reflexive
life experience students paired up to present
(play) dialogues. Then the audience was of-

fered to analyze dialogs in terms of appropri-
ateness/ inappropriateness of the selected
means of communication, content, manner of
presentation, retaining the initiative in commu-
nication and the ability of taking up someone’s
role (i.e. the ability to place oneself in the posi-
tion of the proposed dialogue characters).

After fulfilling the first academic condi-
tion, we actively used such form of education
as watching video films which addressed and
covered the issues that were important for pro-
spective foreign language teachers. After
watching them, the students were offered a
number of problem-related tasks.

During the second year, as part of the
studied “The secret of successful foreign lan-
guage learning” and “Choosing a profession”
subjects, we offered students to study the articles
which had the same headings as the names of
the above mentioned subjects and addressed the
essence of academic and professional activities
of students and teachers at Oxford, Cambridge
and Harvard Universities and their opinions on
the methods of mastering these types of activi-
ties successfully.

After conducting group analysis, discuss-
ing the proposed articles and formulating per-
sonal points of view, we offered a role-playing
game “At the psychologist’s”. In this game, a
volunteer student was picked to play the role of
the psychologist who needed to help a group of
teenagers (the rest of the group) with choosing
their future profession. To do so, he identified
the teenagers’ systems of values based on the
study method suggested by M. Rokich, handed
out cards with systems of values (in English) to
the “group of teenagers” and asked them to ar-
range the cards in the order of their importance
for them. Then the selected order was checked
and the “psychologist” advised the profession
to be chosen by any given “teenager”.

Prospective foreign language teachers also
actualized their reflexive life experience during
the reading of the “Daddy-Long-Legs” fiction,
by discussing the events which occurred with
the young girl. The fictitious heroine who was
raised at a British orphan asylum and then stud-
ied at one of the prestigious colleges, described
her life in letters (representing the reflexion of
the principal character) to her guardian, where
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she shared her impressions, emotions and expe-
rience associated with different life and study-
related situations (her learning-and-cognitive
activities, communication with peers and rela-
tionship with teachers of different disciplines)
(please refer to Appendix 7).

Texts for analytical reading and questions
for group discussion were offered during the third
year when studying “Teachers and students” and
“Child-rearing” subjects (please refer to Appendix
8). Students were offered to solve a number of
problem-related tasks that stimulated the actu-
alization of their personal reflexive life experi-
ence and developed reflexive thinking (please
refer to Appendix 9).

As part of the “How to become a success-
ful teacher”, “Academic success” and ‘“Teach-
ing practice” subjects studied during the 4"
year and the 5™ year, we provided prospective
foreign language teachers with an opportunity
to listen to the audio course of lectures on
“How to become a successful teacher” by Doc-
tor Wong — a teacher with 28-year professional
experience in Central California — where he
shared his techniques of involving every stu-
dent of the class in activities, creating favorable
psychological atmosphere, motivating and dis-
ciplining students and avoiding any time loss
during the lesson as well as some reflexive
methods and techniques promoting reflexive
activeness during the foreign language lesson.
The emotional nature of his speech, informa-
tional content and meaningfulness of his lec-
tures stimulated the formation of positive atti-
tude towards the profession of a teacher among
the students. The prospective teachers felt the
arising wish to appraise the techniques while
listening to his lecture. After listening to the
course, the students were offered a number of
problems for discussion.

When studying the “Teaching Practice”
subject the prospective teachers were offered
problematic situations for a role-playing game.

The first academic condition was also re-
alized by means of such forms of academic-
and-professional activities as writing essays
and making presentations in subjects that were
important for a prospective foreign language
teacher, in English (during years 1-5).
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It should be worth noting that all the
above-listed methods and forms of organizing
practical English classes are focused on actual-
izing reflexive life experience of students, i.e.
the prospective foreign language teachers.

The second condition — involving a pro-
spective foreign language teacher in profession-
oriented activities by solving reflexive profes-
sional tasks — was also realized when studying
the same subjects during the classes of FSES
HE disciplines throughout the professional
training period.

Practical foreign language classes, together
with linguistic communication activities orga-
nized in active and interactive environment, were
at different stages (at the beginning, in the middle
or at the end of the lesson or at the beginning, in
the middle or at the end of a certain activity dur-
ing the class) accompanied by creative tasks of
reflexive nature which were based on reflexive
professional task classification.

We have selected an array of tasks, tests,
questionnaires, games and workshops used to
include reflexive professional tasks in the process
of professional training applied to students, i.e.
prospective foreign language teachers.

It is important to note that the students
solved such tasks both throughout their profes-
sion-oriented activities and at each stage of
every lesson of any above-mentioned disci-
pline. Thus, during the 1% year, we arranged an
introductory lesson “What do you want? Hopes
and fears” to every group. The students were
shown numbered pictures of people from dif-
ferent age groups and careers with the same
number of numbered “thought” statements giv-
en by those people (please refer to Appendices
11-12). The students were asked to guess which
thought belonged to one or another person.
Then they would listen to the audio record of
thought statements and check whether they
guessed them correctly.

Naturally, one of the statements (“How to
find the best way of communicating with this
group of naughty children and make them in-
terested in language studies?”) belonged to a
teacher. This particular fact allowed to question
the students about what they wanted in life and
to receive a variety of answers. It is noteworthy
that all the students explained their enrollment

IEJAT'OT'MKA U IICUXOJIOI'MA OBPA3OBAHUA
PEDAGOGIC AND PSYCHOLOGY OF EDUCATION



-~

HAYYHDBIN
PESYJIBTAT

RESEARCH RESULT

Melekhova Yu.B.,, Saigushev N Y., Vedeneyeva 0.A. Technique of realizing academic
conditions of reflexive attitude formation for a prospective foreign

language teacher in the course of professional training//

Research result: Pedagogic and psychology of education. Vol. 4, Ne2: 19-28

at the school of language studies and translation
by the desire to study a language and most of
them expressed the desire to be a foreign lan-
guage teacher. Nevertheless, a small percentage
found it difficult to answer the posed question,
which triggered to perform some additional ex-
ercises (Appendices 12 and 14).

Systematic performance of a simple exer-
cise (“What stage am I at as a student and as a
prospective foreign language teacher?”) assist-
ed the prospective foreign language teachers in
completing the task on forming appropriate
self-appraisal. Students were handed out sheets
with drawn seven-step stairs and offered to de-
pict themselves standing on the step where, ac-
cording to them, they belonged as prospective
teachers at that time. After the students made
their choice, the teacher explained the meaning
of the steps. Discussing the reasons for border-
line results and the ways to achieve the appro-
priate level of self-appraisal represented an im-
portant stage.

Another technique which realizes the
second condition is a projective drawing “T am
what I am” that triggers the formation of objec-
tive self-appraisal as a subject of learning-and-
professional activities (years 1-3) and a subject
of professional activities (years 4-5, when the
students — prospective teachers — start dealing
with the practice of conducting foreign lan-
guage classes at workshops on language teach-
ing methods applied at school) among the stu-
dents — prospective teachers. Students — pro-
spective foreign language teachers — make sure
that nobody can see them drawing themselves.
Then the drawings are collected and mixed to-
gether. Students exchange their impressions
about each drawing. In other words, they de-
scribe individual traits of the people in the
drawings and are suggested to guess which stu-
dent is depicted in any particular drawing.

Therefore, the described exercises, games
and questionnaires represent “realizers” of a
group of reflexive professional tasks focused
on the formation of positive and proper self-
perception as a subject of learning and profes-
sion-oriented activities; on recognizing and
identifying personal interests, needs, motives
and values, individually personal and profes-
sionally important traits, abilities and capabili-

ties; on achieving compatibility between the
conative value-based system and the array of
individually personal and professionally im-
portant traits, abilities and capabilities; on ful-
filling the perfect self-image of a student from
the school of foreign languages and a foreign
language teacher; on correlating personal
needs, motives, interests and values with those
of the communicating partners and with the
perfect conative value-based system established
in the society; on correlating one’s own person-
al and professionally important traits, abilities
and capabilities with those found in the perfect
image of a foreign language teacher; on inde-
pendent analysis of personal needs, motives,
interests and values; identifying principal in-
terests, needs, motives and values; determining
the type of personal motivation towards learn-
ing and profession-oriented activities; and on
independent analysis and identification of one’s
most important individually personal and pro-
fessional traits, abilities and capabilities.

The following group of reflexive profes-
sional tasks (oriented towards the formation of
positive proper attitude towards the profession
of a teacher) was offered by us through an array
of reflexively oriented procedures, games and
exercises; surveys of reflexive nature; and the
performance of reflexive tasks before, during
and after watching feature films and cartoons
(“Angel-A”, “The King’s Speech”, “Dead Poets
Society”, “Brother Bear”, “1+1”, The Ron
Clark Story”, “Lecture 21, “School of Rock”,
“The Perfect Teacher”, “A Dangerous Profes-
sion”, “The Chorus” and “Dangerous Minds”).

The technique of realizing the third con-
dition is based on using interactive teaching
methods which stimulate practicing the reflex-
ive action algorithm and enable to achieve the
reflexive attitude — we establish the internal
structure of the reflexive act. The technique
consists of the following three stages:

1. Stopping any subject-related (learning
and profession-oriented) activities related to the
“Foreign Language” discipline. Any preformed
linguistic activities regarding this discipline are
either ended or paused. The attention of pro-
spective foreign language teachers is fully fo-
cused on the expected activity analysis.
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2. Restoring the sequence of performed
actions. Students — the prospective foreign lan-
guage teachers — are offered to describe all
their actions during the performance of reflex-
ion activities (in verbal or written form).

3. Exploring the observed sequence of ac-
tions: how effective and productive it is and the
extent to which it matches with set goals and
objectives. The teacher suggests parameters for
reflexive analysis. Students can determine the
parameters themselves based on learning and
profession-oriented purposes.

4. Identifying and formulating the out-
come of reflexion: ideas, suggestions and an-
swers to the questions related to the content of
academic and professional activities; tech-
niques and ways of proceeding; suggestions on
academic and professional activities performed
in the future and proposals for improving their
quality.

5. Testing all the hypotheses in practice
as part of academic and professional activities.

The subject of discussions, debates and
workshops in the form of interactive teaching
methods included cognitive self-image as a
“prospective foreign language teacher”, aca-
demic and professional activities, participants
of academic interaction and the “Foreign lan-
guage” discipline. Every professional training
course included a particular form of conducting
lessons which was used in the syllabus of FSES
HE disciplines, such as “A practical course in
first foreign language”, “An introductory audio
course”, “A practical course in the culture of
verbal communication”, “Theory and principles
of teaching foreign languages”, “Practical train-
ing in acquiring primary professional skills”
and “Teaching practice”.

Conclusion. The technique of realizing
academic conditions for reflexive attitude for-
mation among prospective foreign language
teachers is based on the principles of consisten-
cy, the member of activities, determinism, de-
velopment, flexibility, implicitness and feed-
back and includes the use of specially selected
reflexive methods, techniques, forms and
means of education during practical foreign
language courses, workshops and lectures, in
the course of conducting research and devel-
opment and during the teaching practicum un-

dertaken by prospective foreign language
teachers.

Hnghopmayus o xougauxme unmepecos:
ABTOPbI HC HUMCIOT KOH(i)J'II/IKTa HHTEPCCOB IJIA
JIEKJIapalnu.
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JlanHble aBTOPOB:

MenexoBa FOiusa BopucoBHa, KaHIuaaT menaro-
TUYECKHUX HAyK, CTApIINiA IperogaBaTens Kadeapsl
AHTIIMHACKOTO SI3BIKa

Caiirymies Hukonaii fIkoBieBu4, TOKTOp mena-
TOTHYECKUX HaykK, mpodeccop kadeapsl mneaaroru-
K1

Beneneera OJibra AHaToJIbeBHA, KAaHIAIAT TICIa-
FOTHYECKUX HayK, JIOLICHT kadeapbl
TICar OTHKH.
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